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Swedish preschools are known worldwide as they are built on dem-
ocratic values and love for play and explorative learning. The recent 
civilization leap is a sign that we should be familiar with other alter-
natives for child development, such as the Swedish “Come Rain or 
Shine” philosophy and its approach to learning in nature. The aim of 
this conceptual article is to describe the outdoor learning philosophy 
by sharing good practices worked out in Swedish preschool pedago-
gy over the last century. Our knowledge is largely based on limited 
data collected through a narrative literature review, dedicated to the 
topic. This type of knowledge can be seen as a  valuable lesson for 
those countries that are in a need of systematic solutions concerning 
preschool education.

Szwecja, przedszkole, 
filozofia rain or shine, 

nauka na świeżym 
powietrzu, przyroda

Szwedzkie przedszkola są znane na całym świecie, ponieważ są zbudo-
wane na wartościach demokratycznych oraz zamiłowaniu do zabawy 
i odkrywczej nauki. Ostatni skok cywilizacyjny to znak, że powinni-
śmy poznać inne alternatywne rozwiązania dla rozwoju dziecka, takie 
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Introduction

The quality of early childhood education is the key to the improvement of the 
society by preparing children to be successful lifelong learners in a fast-paced world. 
Moreover, equal access to high-quality Early Childhood Education and Care pro-
grams has a good influence on individuals, parents, and society, e. g. in Nordic coun-
tries where the indoor learning approach is just as important as the outdoor one. 
It is worth mentioning that there are several comprehensive publications about the 
Nordic social pedagogical approach to families, children, and early childhood educa-
tion, which give more profound insight into the contemporary Scandinavian perspec-
tive (Ringsmose&Kragh-Müller 2017; Fleer & Van Oers 2018; Garvis et al., 2019). 
Knowledge of the key characteristics and values (presented in the national curricu-
lum) of outdoor education ideas in the Nordic region can result in better understand-
ing of the “Come Rain or Shine” philosophy which is rooted in Swedish values and 
cultural approach to schooling based on teaching in nature. In addition, our paper 
will be of interest and inspiration to teachers, students, and scholars across a range of 
disciplines because of its practical and comparative character. We also want to address 
it to policymakers and politicians as their decisions have a real influence on children’s 
learning and social wellbeing. 

Speaking about different policies and approaches to Early Childhood Education, 
there are two broad categories of pedagogical practices and traditions described by 
John Bennett (2005). The first one is called the “pre-primary tradition”, which focuses 
on cognitive goals and school readiness. It is commonly found in the United King-
dom, the United States, the Netherlands, France, Ireland, and Poland. In the second 
case, the “social pedagogic tradition”, which is preferred in Nordic countries, empha-
sizes children’s play and social development with a focus on initiative and self-agency 
(Bennett 2005: 5-23). This can be reduced to two main goals: cognitive development 
influenced by the primary school model, and child-centered learning through play 
and relationships with peers, teachers, and nature, without a strict school structure. 

jak szwedzka filozofia „Come Rain or Shine” i jej podejście do nauki 
na łonie natury. Celem tego konceptualnego artykułu jest opisanie 
filozofii uczenia się na świeżym powietrzu poprzez podzielenie się do-
brymi praktykami wypracowanymi w  szwedzkiej pedagogice przed-
szkolnej w ciągu ostatniego stulecia. Nasza wiedza opiera się w dużej 
mierze na ograniczonych danych zebranych w  ramach narracyjnego 
przeglądu literatury, poświęconego temu tematowi. Tego typu wiedza 
może być postrzegana jako cenna lekcja dla tych krajów, które potrze-
bują systemowych rozwiązań w zakresie edukacji przedszkolnej.
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In the case of Sweden, preschool education can take various forms, but each one of 
them is obliged to follow the curriculum and guarantee “a positive, non-judgmental 
learning environment for the young (...) instead of assessing a child’s progress by grad-
ing or ranking” (Dahlberg et al., 2006: 229). The curriculum itself is a short national 
framework that was first introduced in 1998 based on the Education Act and revised 
in 2010 and 2018 in which learning dimensions and values were strengthened. 

Recent educational and geopolitical changes to preschool education, which can be 
noticed, e. g. in Poland or Japan, include the shortage of teachers and other specialists, 
overcrowded preschools, multicultural atmosphere, integration of play with learning, 
not enough education for sustainable development1, or indoor education dominating 
outdoor learning. This made us motivated to search for some good practices from 
Sweden. Our countries have faced environmental changes related to children. Moreo-
ver, Poland has been influenced by the latest political situation in Ukraine and Russia, 
which resulted in the instability in the educational setting, while Japan has experi-
enced an increasing tendency toward “schoolification” of Early Childhood Education 
(Kodama et al., 2020). In these social transformations that cause children to stay away 
from nature, it is necessary to continuously consider what Early Childhood Educa-
tion can do and be. Sweden is a country that has started a social change from early 
childhood education in response to the social demands of the time, and tried to place 
children in the centre of the society, as it will be further discussed. Therefore, we be-
lieve that consciousness of other educational perspectives, especially Swedish ones, can 
be beneficial for Polish and Japanese (but not only) preschool teachers and academics, 
who strive for high-quality early education and care. It is very important, especially 
after the Covid-19 pandemic, to connect children with nature and introduce educa-
tion for sustainable development as early as possible, keeping in mind 2050’s climate 
crisis. Our paper can be also seen as a part of a debate on a new pedagogical concept 
called childhoodnature, widely presented in the Research Handbook on Childhood-
nature (2022) which “argues that children are nature and are interconnected with 
and part of the natural world” (Barratt et al., 2020: 760). Furthermore, according to 
the editors, “the new concept of childhoodnature aligns with a posthuman turn in 
educational and childhoodnature research and, associated with this, the recognition 
that humans are having an unprecedented planetary impact on Earth in this time of 
the Anthropocene” (Cutter-Mackenzie-Knowles et al., 2020: 4). The “Come Rain or 
Shine” philosophy is only one of the examples how countries such as Poland or Japan 
may transform their pedagogical approach into more childhoodnature way. 

1 In Sweden, ESD is incorporated into governing documents at all levels of the education system, 
including: Curriculum for the Preschool, Curriculum for the compulsory school, preschool class and 
school-age educare Swedish Higher Education Act. 
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The article is structured as follows. After the introduction, we describe an overview 
of the methodological concept of our paper and the debate on contemporary Swed-
ish preschool. Next, we present the Swedish preschool curriculum through different 
approaches that have influenced the shape of the current pedagogies. In the following 
section, we describe outdoor learning and the rain or shine philosophy that is at the 
centre of our article. The good practices based on Swedish preschool research, in-
depth literature review, and our experience, will paint the picture for the discussion at 
the end of the paper. 

Nature-based preschools and forest kindergartens have been popular in Nordic 
countries for decades and they serve as a source of inspiration for educators worldwide.   
In this part, we explore the historical background and principle of the Swedish pre-
school pedagogy in which children learn by playing in nature. By doing so, we will dis-
cuss why Swedish preschool education regards nature as the best environment for chil-
dren while discovering a common view on the child in Swedish preschool education. 

The research design of our paper is a narrative literature review that aims to enun-
ciate up-to-date knowledge about the “Come Rain or Shine” philosophy and its 
importance in preschool education, based on a Swedish example. By choosing this 
particular method, we also wanted also to “enrich human discourse by generating 
understanding rather than by accumulating knowledge”, but we are also aware that 
“narrative reviews tend to be less focused and more wide-ranging in scope than sys-
tematic reviews” (Bryman, 2012: 110). The review was conducted over a period of 
three months and during that time we collected numerous empirical and theoretical 
papers until we obtained a comprehensive view on the basis of the work of others. 
The predetermined research questions weren’t formulated, but specific search strate-
gies and criteria were applied. We decided to examine publications in English and 
Swedish that have been reviewed by peers and appeared in two online bibliographical 
databases that provide access to the full text of papers in electronic format: Stockholm 
University Library and Google Scholar. The search consisted of the four keywords, 
‘come rain or shine’, ‘I Ur och Skur-förskola’, ‘outdoor education’, and ‘Swedish pre-
school’. There is a narrowed amount of literature on ‘Come Rain or Shine’ preschools 
with a few bachelor’s and master’s theses describing case studies of particular Swedish 
preschools. Thus, the research focused on the preschool concept, ways of organising 
the learning process, and outdoor pedagogy, rather than on the philosophy of meeting 
nature through play. A key criterion for inclusion was that the abstract must match 
preschool and outdoor education with the “Come Rain or Shine” idea and it must be 
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significant for our philosophical attitude. Many attempts have been made in English 
(e.g., Änggård 2010; Sandell&Öhman 2010; McDonnell 2013; Wendin 2014) and 
in Swedish literature (Drougge 2001; Änggård 2014; Ohlsson 2015; Gustavsson& 
Söderberg 2021) aimed at popularisation of this Swedish phenomenon, but none of 
them presented it as an educational philosophy as we tried to accomplish in this paper. 
As we are learning about Swedish preschool from scratch, togehther with our readers, 
we use Christine Bruce’s “vehicle approach” to literature review, which is “seen as hav-
ing an impact on the researcher, because it is perceived as a vehicle for learning that 
leads to an increase in his or her knowledge and understanding. With this concept, 
the review acts as a sounding board through which a person can check ideas or test 
personal perceptions” (Bruce 1994: 223). We chose this conception of experiencing 
literature review as “using such a vehicle, it is possible to conceive of a researcher ex-
ploring a situation and then asking others to explore not only the same situation but 
also the researcher’s own explorations” (Given 2008: 77). 

As we stated at the beginning, we aim to make Polish and Japanese readers familiar 
with the rain or shine philosophy, and inspire them to make it applicable in other pre-
schools or any educational institutions. As far as we are concerned, we were not able 
to find any Polish or Japanese publications about the “Come Rain or Shine” approach 
itself, apart from those dedicated to forest preschools (e.g., Szlaużys 2019; Nitecka-
Walerych 2020). We are, therefore, all the more delighted to delineate the idea that 
might help to move “educational pressure” from “pre-primary” to “social pedagogic” 
tradition not only in our home countries.

Education in early childhood has been discussed as one of the key issues in many 
countries in the recent decades. Such key issues also include the definition of educa-
tion and childcare in early childhood, and the development of social systems (Wei-
kart 2000; Organisation for Economic Co-operation and Development [OECD] 
2006; European Commission [EC] 2011). In this context, “preschool” in Sweden has 
a unique history over the past decades and now means not only one year of pre-school 
education before compulsory schooling, but also early childhood education and care 
for all ages before school.

When this study mentions the preschool curriculum of Sweden, it is a part of 
a whole educational system and policy in Sweden and includes education and child-
care. Looking back to history, the Swedish early childhood education and care system 
was unified under the name “förskola” in 1975 to integrate the functions of both early 
childhood education and childcare sectors2. Subsequently, in 1998, the jurisdiction 

2 This dynamics was driven by the social demand for childcare for working parents and guardians, as 
well as the increasingly popular idea that quality education should be provided for all children. Korpi 
(2007) summarizes the history of early childhood education in Sweden in terms of policy and institutional 
changes. 
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was transferred from the Ministry of Social Welfare to the Ministry of Education, and 
childcare and education of the youngest children are now placed within the public 
education system as an issue of education policy3. As a part of the public system, mu-
nicipalities provide preschool education such as curriculum development and budget 
allocation.

The preschool curriculum sets out the goals that the activities should aim for, but 
not the specific methods. The curriculum, according to a holistic view of the child 
and an equivalent value in the Swedish preschool education, assumes that “education 
cannot be structured in the same way everywhere, and that the resources of preschool 
should not be distributed equally” (Swedish National Agency for Education 2019: 6). 
This flexibility in the educational curriculum makes it possible for each preschool to 
have different educational methods and interests. 

As Swedish preschool pedagogical practices and traditions are placed in the cat-
egory of “social pedagogical tradition” (Bennett 2005), emphasizing children’s play 
and social development with a highlight on initiative and self-agency, there are two 
essential turning points in the historical transformation of the Swedish preschool cur-
riculum: The Commission on Nursery Provision in 1969, and the Education Act in 
1998. Traditional Swedish preschool education regards nature as an important play-
ground for children to become curious, self-reliant, brave, but also responsive adults. 
Ellen Key, a well-known Swedish teacher and writer of the 19th century, presented in 
her books a critical attitude towards childhood observed back then and emphasized 
that “all the time, the child should be allowed to meet the real experiences of life; 
the thorns should never be plucked from his roses. This is what is least understood 
in present-day training” (Key 1909: 133). As confirmed by recent scientific research, 
parents are spending more time with their children than in previous decades, and, as 
a result, parental over-engagement can sometimes be counterproductive (Obradović 
et al., 2021). 

Friedrich Fröbel was another significant philosopher, who loved nature and had 
largely influenced Swedish preschool pedagogy until the current policy reforms. Bar-
bara Korpi (2007) claims that some of these basic ideas in the Commission on Nurs-
ery Provision issued in 1968, remaining “the romantic spirit of Fröbel”, still support 

3 As preschool is an educational establishment, children have the right to attend 15 hours a week at the 
age of one, regardless of whether their parents are employed or not. In 2018 more than 90% of children 
aged two to five years old attended preschools nationwide.
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modern preschool pedagogy. For example, daily activities, including outdoor play, 
are considered as a principle of education and an important element of the child’s 
development (Korpi 2007: 23). The newly defined curriculum included in the Edu-
cation Act of 1998 and onward brought the Reggio Emilia approach4 to the Swed-
ish preschool policy apart from the existing Swedish pedagogical traditions and cul-
ture (Korpi 2007). Swedish preschool education can nowadays be described as the 
“Reggio-inspiration” because of the mutual exchange for a few decades between the 
Swedish visitors and the locals of Reggio Emilia in Italy. The latest curriculum was 
created by the politicians, scholars, and pedagogues from Reggio Emilia, where they 
place the child in the centre of their creative thinking and process. The influence is 
visible in preschool’s everyday work, for example, a  type of documentation at the 
preschool through paintings, sketches, photography, and film (Lumholdt&Klasen-
McGrath 2007), or a recent case study on garden-based learning in Swedish preschool 
(Kölz 2022). Also, a member of the committee dealing with early childhood educa-
tion and social welfare policy for young children and their families in Sweden, Gunilla 
Dahlberg, is one of the founders of the “Reggio Emilia Institutet” in Stockholm, as 
well as of the scientific board of “Fondazione Reggio Children, Centro Loris Malaguz-
zi.” In the philosophy of Reggio Emilia, according to the founder Loris Malaguzzi, the 
young child has “surprising and extraordinary strengths and capabilities” (Malaguzzi 
1998: 78) and is active, competent, and eager to explore the world (Dahlberg 2006). 

This view on the child in Reggio Emilia’s approach goes beyond seeing the child 
as a “natural philosopher” (Matthews 1996), who thinks not necessarily in the oral 
language but by connecting with the world around them, including not only hu-
man beings but also objects, thoughts, ideas, concepts, and environments (Murris 
2016). In this perspective, philosophically and practically, it became more important 
for children to play in nature, and there is an increasing number of discussions on the 
position of posthumanism and new materialism, especially in the field of child study 
and preschool education in Sweden5. 

By looking at the journey of the Swedish preschool education policy and peda-
gogy, the current curriculum has considered child-centered learning through play and 

4 The Reggio Emilia approach is now widely-known pedagogy and philosophy in the field of early 
childhood education. It was created in a city in northern Italy, called Reggio Emilia. Since it began after 
the end of the Second World War in 1945, a “simple, liberating thought came to our aid, namely that 
things about children and for children are only learned from children” (Malaguzzi, 1998, p. 51).
5 This discussion on relational materialist ontoepistemology is derived from, Barad, K. (2007). Meeting 
the Universe Halfway: Quantum Physics and the Entanglement of Matter and Meaning. Durham, NC: Duke 
University Press.; The theoretical applications of posthumanism and new materialism on child studies are 
summarised in, Taguchi, H. L. & Eriksson, C. (2021). “Posthumanism/New Materialism: The Child, 
Childhood, and Education.” In: N. J. Yelland, L. Peters, N. Fairchild, M. Tesar, & M. S. Pérez (Eds.), The 
SAGE Handbook of Global Childhoods, (pp. 165–177). SAGE.
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relationships with peers, teachers, and nature without a strict school structure both in 
foundations of the Swedish pedagogical traditions of outdoor activities and the renew-
al pedagogy of Reggio-inspiration with the latest scientific theories. This background 
knowledge helps to provide a practical implementation and philosophical translation 
of education into the modern curriculum, especially one significant Swedish outdoor 
pedagogy and philosophy called “Come Rain or Shine”. 

In Nordic countries, it is visible that children and nature belong together, since 
they learn, explore and spend time outside playing for around 3-5 hours per day, de-
pending on the weather and season. From the historical point of view, we know that 
the ideas of Friedrich Fröbel and Jean Jacques Rousseau influenced the current shape 
of Swedish preschool. It was also Fröbel’s decision to call the early childhood institu-
tion – kindergarten, as he perceived the child as a plant and the teacher as a gardener 
who helps the plant grow and flourish. This is the reason why the curriculum for 
the Swedish preschool put emphasis on child’s relationship with nature: “education 
should give children the opportunity to acquire an ecological and caring approach to 
their surrounding environment and to nature and society”; and “education should 
take into account children’s curiosity, and challenge and stimulate their interest in and 
knowledge of nature, society, and technology” (Swedish National Agency for Educa-
tion 2019: 8). 

The Swedish preschools in which we are interested in particular, are called “I Ur 
och Skur”, which can be translated as “Come Rain or Shine” or “all-weather” ones. 
They were developed around 30 years ago within the Friluftsfrämjandet6 (eng. Swed-
ish Association for Promoting Outdoor Life) that was itself founded over 100 years 
ago. It all started as a skiing and ice skating movement to encourage people to learn 
and do more outdoor activities, but in 1908, due to certain changes, it became an 
educational organisation with similar goals as the Scout movement. In 1957, the 
teaching agenda together with a fictional troll-like character called “Skogsmulle” was 
introduced, and since then the organisation became well-known across the country 
with more and more members. The methods that are still in use “were developed dur-
ing voluntary recreational work with small groups of children in the mid-1950s and 
onwards” (Sandell&Öhman 2010: 121). Due to fast urban development in Sweden, 
the need for nature was growing, as a result of which outdoor lifestyle transformed 

6 In Poland the “Polish Forest Kindergarten Institute” (Polski Instytut Przedszkoli Leśnych) has recently 
been established, and in Japan the Forest Product Research Institute was created, which play similar roles. 
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into a social movement that was popularized even more by Astrid Lindgren and her 
stories for children (Wendin 2014: 170). 

Nowadays, over 170 “I Ur och Skur” preschools function in cooperation with Fri-
luftsframjandet around Sweden (mostly as non-profit associations supported by par-
ents, which enables them to maintain their economic autonomy), which means that 
the national curriculum is integrated with the approach of this organization. For this 
reason, children learn about flora and fauna, environment protection, survival, and 
the life of animals, with the imaginary troll nemed Mulle who lives in the forest and 
is made from the material of the forest (Änggård 2010: 7-8). The character has a few 
friends who help him to teach about the natural world and ecological consciousness: 
Laxe, guardian of the lakes, rivers, and ocean; Fjellfina, caretaker of the Scandinavian 
high alpine ecosystems; and Nova, an extraterrestrial from an uncontaminated planet 
who comes to Earth to warn people about dangers of pollution (McDonnell 2013: 
9). It is also believed that “in order for the child to really learn and develop, learning 
must take place in what is considered the child’s natural environment” (Wendin 2014: 
171). Outdoor education is also one of the courses that take place during teacher 
education at Universities in Sweden and Norway. Teachers are trained to experience 
and practice methods and approaches that use nature to support children’s physical, 
emotional, social, and intellectual development. Unfortunately, not all the preschool 
staff has the opportunity to be trained in the official “I Ur och Skur” outdoor peda-
gogy offered by the Friluftsframjandet. 

These days, preschool staff can choose if they want to obtain the “I Ur och Skur” 
license that is given based on the leaders’ training in outdoor pedagogy (with links 
to national curriculum and education law) that is based on experience-based learn-
ing and a co-discovering and cooperative approach7. The license agreement with the 
organization makes it possible for teachers to start a new preschool or school in their 
municipality or take over an existing preschool, school, or after-school centre. On the 
website of the organization we may also read that they are in contact with construction 
companies and property owners, and have extensive experience in the construction or 
conversion of existing facilities to adapt them to outdoor educational activities. To 
sign the license agreement, teachers must sign up for membership in the Outdoors 
Association and 25% of them must complete basic training (within 3 years, 75% of 
the educators must complete the basic training). However, many other preschools also 
follow their philosophy, according to which a forest or a school playground becomes 
children’s natural classroom. 

7 More: https://www.friluftsframjandet.se/detta-gor-vi/forskolor-och-skolor/i-ur-och-skur/
bli-en-forskola-skola-inom-i-ur-och-skur/
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Nature in the Swedish context can also be interpreted as a  cultural symbol as 
“there is the opposition between home and nature, where home is related to order and 
security while nature is connected to wildness and danger. Nature provides resistance; 
in nature, humans are trained to cope and survive” (Änngård 2010: 6). With this in 
mind, we can understand why it is important for Swedish preschool teachers to famil-
iarize children with nature as an important resource and a source of knowledge, but 
also to use it as a space to become philosophical about themselves and their relation-
ship with the wild and chaotic world around them, which has to be mastered. And, 
what is more, “nature is not a place of the phenomenon that is separated from the 
human world. It is not just ‘another place’ that you occasionally visit or watch through 
the media, but it is an aspect of ‘everyday life to be experienced and integrated. In this 
way, rights and obligations related to natural environment seem to develop as an inte-
grated part of the students’ approach to nature” (Sandell&Öhman 2010: 122). What 
is particularly interesting is the “Come Rain or Shine” methodology circle created as 
a guideline for leaders and teachers by Friluftsframjandet. The aim of it is to present 
the pedagogical approach according to which children’s need for knowledge, activities 
and company is fulfilled by being in nature. 

Fig. 1. Experience-based learning for sustainable lifestyles in practice 

Source: the author’s own work based on https://www.friluftsframjandet.se/globalassets/ovrigt-
webbinnehall/forskola-o-skola/i-ur-och-skur/metodcirkel_bla.jpg 

Those elements presented above seem to follow the “Come Rain or Shine” ap-
proach: child-centered philosophy which is typical of Swedish education projects or-
ganized thematically and supported by play and adventure; nature and environmental 
education to build the relationship between a  child and the outer world; mindful 
leadership and child’s interaction with educated caretakers; various forms of expres-
sions in preschool education and outdoor education in collaboration with the activi-
ties suggested by the Friluftsfrämjandet. 

There are many things to remember and think about when implementing the 
“Come Rain or Shine” perspective in your own preschool, but the most important 



83

part is to understand why it can be perceived as a philosophy. In Sweden, everyone is 
entitled to walk, cycle or camp on any land in peace and quiet (with the exception of 
private property), and it is called freedom to roam (Allemansrätten). But this right is 
also a responsibility, as it involves caring about nature and wildlife in accordance with 
the principle: “Don’t disturb – Don’t destroy ”8. Children in Sweden learn to respect 
this law early in preschool education, and those who are part of “I Ur och Skur” 
families go one step further. The great amount of time they spend outdoors learn-
ing and discovering nature throughout the year with the fictional troll and mindful 
teachers and caretakers makes children develop ethical and philosophical relation-
ships with nature and animals around them that can be called “feeling for nature”. 
According to Änggard (2010), “such a  feeling is thought to emerge in the nature 
classroom when the children use their senses to explore elements of nature and learn 
about flora and fauna. (...) Further, there is a notion that the children will experience 
a feeling of wholeness and harmony through sensory experiences in natural environ-
ments, like feeling the wind and the warmth of the sun on their skin, and listening 
to the wind in the trees and the chirrup of birds. These experiences are connected 
with the homelike use of nature as a peaceful place to be” (Änggård 2010: 23). In 
this way, a child becomes a natural philosopher who respects and cares about nature 
(recycling, gardening, and environmental protection) and, due to the awareness of 
the suffering of animals, refrains from or limits eating meat. We can call it a “deeper 
ecology” that acknowledges connections between the self, the landscape, and other 
species (Naess 1973) in order to develop value-oriented environmental ethics for life. 
Another concept we can mention here is integral ecology that cares about the planet 
and its resources, and concentrates on human relations with the internal and the ex-
ternal world, considered a common good. Education carried out in a broad ecological 
perspective provides a space that serves to integrate the child with nature in its biologi-
cal and spiritual aspects (Samborska 2022: 12-15). To achieve that we should prevent 
children from “nature-deficit disorder”, a  term created by Richard Louv, a  famous 
American writer and author of the landmark book “Last Child in the Woods”. He 
points out that this disorder “describes human costs of alienation from nature, among 
them: diminished use of the senses, attention difficulties, and higher rates of physical 
and emotional illnesses”, and “if children do not attach to the land, they will not reap 
the psychological and spiritual benefits they can glean from nature, nor will they fell 
a  long-term commitment to the environment, to the place” (Louv 2008: 36-159). 
Fortunately, outdoor and environment-based activities experienced at every level of 
education can be antidotes to this affliction. 

8 https://visitsweden.com/what-to-do/nature-outdoors/nature/sustainable-and-rural-tourism/
about-the-right-of-public-access/
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An Early Childhood Education facility does not determine everything in life, nor 
is it the only educational institution in the society. Nonetheless, it plays an important 
role for the society and individuals. The preschool’s social role and its pedagogy are 
embedded in the context of the society and culture — the social structure, the peo-
ple, and the environment — so, it is impossible to simply cite educational practice 
in one country to provide educational suggestions to other countries. Even so, the 
“Come Rain or Shine” philosophy in Sweden has suggestions for quality education at 
preschools in Poland and Japan, such as exchanging best practices and sharing experi-
ences connected with outdoor education with teachers and education staff from all 
over the world, which is one of the goals of Friluftsfrämjandet. It is by this paper that 
we, the authors, want to explore and share new ideas and present how they can be put 
into practice. In this part, the best education practices will be presented in the form 
of conclusions. We can define them as “a wide range of individual activities, policies, 
and programmatic approaches to achieve positive changes in student attitudes or aca-
demic behaviours” (Arendale 2010: 1). The presented Swedish approach to learning 
in preschool is not only limited to one philosophy, but it is based on outdoor learning 
and on the importance of play and freedom in early childhood education. However, 
in 2019, the Swedish national curriculum for preschool education, the term sustain-
ability was included for the first time. 

In the case of Poland and Japan, we would like to focus on three aspects that could 
be implemented into our preschool systems. First of all, the philosophical approach to 
nature could be strengthened in preschool education. What we mean is that teachers 
should teach children environmental protection by making them spend time in na-
ture and develop personal relationships with it. At the same time, the teacher should 
encourage children to try to answer questions about responsibility for nature, the fu-
ture of the Earth, and the role of humans in taking care of the natural world. Creating 
such connections will help children understand that they are part of the surrounding 
environment and develop an ethical perspective on nature that will last a  lifetime. 
For example, in most of the preschools that we were able to get familiar with through 
websites, food served in canteens is organic or locally produced, and waste is recycled 
and children are involved in composting in order to produce rich earth for their own 
garden. 

The second aspect concerns outdoor education and spending more time outside 
during the preschool day. As academics, we believe that nature can be seen as a learn-
ing space that is full of educational possibilities. The feeling of “wilderness” in outdoor 
education makes learning more interesting, engaging and unusual. The possibility of 
making toys out of natural things, discovering the “secrets” of animals and plants, 
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bushcraft, and learning through play in the open air for more than 20-30 minutes per 
day, are activities that can be very attractive for children. Their goal not only includes 
physical exercises, but also shaping healthy lifestyle at an early stage. Being closer to 
nature no matter what the weather is like gives children an opportunity to realize 
that they can enjoy outdoor play and adventure anytime. Sadly, the opportunity for 
children to play in an open space is sometimes unattractive for them as they didn’t 
learn proper habits in their formative years. With this in mind, we should remember 
that “the outdoors, especially environments with plants, animals, and other natural 
elements like rocks and water, invite children to act on their natural curiosity and, 
with the endless range of things to explore and question, provide a uniquely engaging 
environment for unstructured play”. What is more, “children’s natural curiosity leads 
to scientific learning – not only specific details of nature but scientific method (...) 
as the outdoors invites questions” (Charles &Louv 2020: 403). That works especially 
well during “narrative-pedagogic walks” and hikes during which children listen to 
magical stories about Skogsmulle and his adventures (a troll born in the forest), climb 
hills, pick and ask questions about mushrooms, blueberries, and rubbish left in the 
woods. All of that gives children an opportunity to take risks, test their abilities, and 
discover the unknown. In addition, to implement this practice, it will be necessary to 
take into account the need for staff and environmental resource readiness. This will 
require institutional changes, for example setting the number of children per caregiver 
and licensing like in the case of the “I Ur och Skur” practitioners. Such changes will 
make it possible to secure the safety of children playing outside.

Third, the “Come Rain or Shine” model can be an illustrative framework for the 
preschools that would like to become even more open to nature. Its main goal is to 
arouse in students an early love and enjoyment of nature. The founder of the first 
forest school in Sweden in 1985 once said that “if you teach a child to love and re-
spect nature, they will take care of it, because you take care of what you love” (Linde 
2010: 4). The methodology circle presented above refers to pedagogic methods that 
promote “learning through teaching webs of interconnections; embodiment through 
songs, rhythms, and multisensory engagement in nature; child-led discovery and play; 
and the unique narrative method called the Skogsmulle Concept” (McDonnell 2013: 9). 

It can be easily adapted to Polish culture, and the partnership with Swedish Fri-
luftsfrämjandet could be replaced with closer collaboration with the Polish Scouting 
Organizations that are experienced in outdoor education with activities suited to early 
school age. In Japan, which has a close relationship with nature, as well as is influenced 
by Fröbel in the modern era like Sweden, each preschool has constructed its own way 
of outdoor activities on the playground (e.g., Nunomura 2005). It seems that such 
a “Come Rain or Shine” philosophy can develop in those countries even more. 



86

In this paper, we have tried to outline the “Come Rain and Shine” philosophy 
which is a popular and recognized concept among parents, teachers, and scholars in 
Sweden. The ‘love of nature’ is an important element of education and culture in Nor-
dic countries, with the goal of cultivating ecological awareness in children’s early years. 
If other countries follow the same path as Sweden, they will introduce solid education 
for sustainable development in the national curriculum, implement more outdoor ac-
tivities with narrative character in preschool education, and most of all, launch more 
topics connected to nature pedagogy in the university teacher education programs. 

Finally, bearing in mind Fröbel’s kindergarten metaphor, we should try to focus 
more on nature and the human relationship with it in everyday preschool life. The 
“Come Rain or Shine” approach may be used as an example to follow not only in 
private or alternative educational institutions. We are well aware of this so-called edu-
cational boom for forest kindergartens in many countries but still, the idea of this 
article is to strengthen the functioning of public preschools that should provide free 
and equal educational opportunities for everyone. After all, every child in the world, 
in order to grow and flourish, needs the same things a tree needs: earth, water, sun, 
and air. 
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