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The article analyses the self-activity of preschool children during so-
cial isolation caused by the COVID-19 pandemic. In the first part of
the article, a literature review was conducted, which made it possible
to define self-activity and its significance for the development of the
individual. The following part reflects on the potential of self-activity,
considered in the context of the COVID-19 pandemic. The review of
literature provided the basis for the development of methodological
foundations of the author’s own empirical research. The empirical
research was conducted according to a quantitative strategy, by means
of a diagnostic survey, with the use of a survey technique and a ques-
tionnaire. The article contains the characteristics of the study group.
Afterwards, the collected and analysed research material provided the
basis for the final conclusions. It was found that, according to parents’
declarations, children often or very often undertook self-activity dur-
ing social isolation. The predominant types of activity undertaken by
the children were identified. It was also determined what nature of
creative/reproductive activities dominated the children’s own activity
time.
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StOWA KLUCZE ~ ABSTRAKT
°

aktywno$¢ wlasna, W artykule dokonano analizy aktywno$ci wlasnej dzieci w wieku
dzieci w wiecku  przedszkolnym podczas izolacji spotecznej spowodowanej pandemia
przedszkolnym,  wirusa SARS-CoV-2. W pierwszej czgsci artykutu dokonano prze-
pandemia  gladu literatury, co pozwolilo na zdefiniowanie aktywnoséci whasnej
COVID-19, i jej znaczenia dla rozwoju jednostki. W kolejnej czgéci podjeto re-
izolacja spoteczna,  fleksj¢ nad potencjatem autoaktywnosci, rozpatrywanym w kontek-
aktywnos¢ tworcza/  Scie pandemii COVID-19. Przeglad literatury stanowit podstawe do
reprodukcyjna  opracowania podstaw metodologicznych autorskich badan empirycz-
nych przeprowadzonych wedtug strategii ilosciowej, metoda sondazu
diagnostycznego, z wykorzystaniem techniki ankiety i kwestionariu-
sza. W artykule zawarto charakterystyke grupy badawczej. Nastgpnie
zebrany i przeanalizowany material badawczy stanowit podstawe do
sformutowania wnioskéw koricowych. Stwierdzono, ze wedtug dekla-
racji rodzicédw dzieci czgsto lub bardzo cz¢sto podejmowaty akeywnos¢
wlasna w czasie izolacji spotecznej. Okreslono dominujace rodzaje ak-
tywnosci podejmowanej przez dzieci. Ustalono réwniez, jaki charakter
aktywnosci twérczej/reprodukeyjnej dominowat w czasie aktywnosci

wlasnej dzieci.

Introduction

The COVID-19 pandemic and related social isolation were determining factors
in a series of socio-cultural transformations. Its consequences for the family and the
school educational process require multifaceted pedagogical analyses. It is legitimate
to reflect on how preschool children’s own activities are presented in the context of
their siblings’ distance learning and their parents’ remote work responsibilities.

For the purpose of this article, research was conducted using a quantitative strategy.
The study involved 130 parents of preschool children living in Poland, France and
the UK.

The concept of self-activity and its importance for the
development of a person

The main purpose of the article is to determine the specificity of preschool chil-
dren’s self-activity at the time of social isolation caused by the COVID-19 pandemic.
The following article is based on selected books and the author’s empirical research.
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Activity is embedded into humanity. It shapes its personal and social realitcy. Mo-
tivation for becoming active can vary and might have internal or external sources.
The subject of the following study is the self-activity of preschool children, also de-
fined as ‘a child’s own activity’ for the purpose of the study. A. Gurycka defines self-
activity as “the constructive activity of a person resulting from the integrity of his/her
personality” (1977, p. 13). T. Kukotowicz (1997), S. Chrobak (1999), A. Sowinski
(2013) and G. Kryk (2009) dealt with self-activity in their research.

For the purpose of this article, the author adopted the definition according to

L. Jundzitt who defines the child’s self-activity as:

[...] occurring when the individual has the opportunity, without external pressure, to
choose the goal and the means for its fulfilment, and independently performs individ-
ual activities personally controlling their results. [...] The starting point is an imbalance
giving rise to a specific need (or needs) (Jundzitt, 1974, p. 74).

In order to complete the presented definition, three constitutive aspects of self-
activity should be indicated. A person undertakes such activity when:

a) he/she “undertakes it on his/her own initiative,

b) he/she undertakes it personally or sets himself/herself a specific goal, directs

his/her activity and performs it on his/her own responsibility,

¢) petforms his/her actions also to his/her own satisfaction and not only to gain

someone else’s approval” (Kujawiriski, 2006, p. 39).

The above-mentioned characteristics of the child’s own activity indicate that it
is a space for building a sense of autonomy and agency in action. This, in turn, as
J. Uszyniska-Jarmoc (2007) points out, next to the sense of subjectivity and the sense
of competence, is one of the conditions conducive to the fulfilment of the child’s pro-
ductive activity. In this context, it should be emphasised that the child’s own activity
can be of productive nature.

B. Abery and R. Zajac (1996) point out that education to one’s own activity sho-
uld be started already at the preschool stage of youngest children. The authors believe
that the natural ability to try out one’s own abilities should be strengthened by parents
who may consciously arrange the environment in such a way as to provide the child
with the possibility of making independent choices and experiencing their consequ-
ences. Therefore, one of the goals of parenting becomes encouraging the child’s self-
-education and self-initiated activity.

A person’s own activity is an exemplification of his freedom, which is a safe spa-
ce for the fulfilment of creativity. K. Szmidt (2017) points out that it is freedom
and spontaneity that create conditions, even for the youngest children, to undertake
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activity, which will constitute the first level of creative activity, as 1. Taylor called ex-
pressive creativity.

Furthermore, K. Pirklovd (2021) emphasises that authentic and self-induced play
of a child, which, according to the criterion of usefulness applied by adults, is evalu-
ated as useless, constitutes a time of a break, and even a child’s exit from ineffective
compulsion into the open space of creativity.

A child’s own activity in the face of the COVID-19
pandemic

Difficult and changing socio-economical conditions, and a sense of uncertainty
and insecurity resulting from the pandemic situation, provide a rationale for the for-
mation of a sense of autonomy in the face of a change (Dymecka, 2021). Additional
published studies draw our attention to the psychological consequences of the pan-
demic, i.e. anxiety, worry, lack of interest, depression, and poor overall performance
(Le & Nguyen, 2021). It is important to emphasize that one of the main factors of
psychological imbalance during the COVID-19 pandemic is government restrictions
i.e. social isolation and social distancing measures (Arora et al., 2020).

M. Dabkowska points out that “Even short-term closure of educational institu-
tions and home isolation is difficult and burdening for children, negatively impact-
ing their physical and mental health by disrupting their sense of normality” (2020,
p. 153).

However, it is worth to emphasize that the need for isolation and the constraints
associated with it constituted an inhibiting factor for many activities. At the same
time, a person had to reorganize their activities and seek new opportunities, which, in
turn, provided space for the fulfilment of daily creative activities (Elisondo & Melgar,
2020).

In this context, it becomes crucial to change the motivation for undertaking
tasks — from the external motivation to the internal one. Additionally, it is necessary
to build authentic autonomy of the student in the process of upbringing.

A. Olubinski emphasizes that the child’s own activity is an authentic human activ-
ity “in which I experience myself as an acting subject of the desire to be active, I act
on the strength of my own conscious and free decisions, taking into account the pos-
sibilities of my own creative development” (2008, p. 19).

J. Kujawinski (2006) emphasizes that a child, through his/her own activity, can
get to know himself/herself better and assess his/her own possibilities, advantages and
disadvantages. This cognition is the basis for the improvement of one’s own internal
conditions, also in dialogue with another person. Self-activity also becomes a kind
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of training in relying on one’s own abilities the expression of which is the attitude of
resourcefulness, perseverance, responsibility, and conscientiousness. In this context, it
is worth presenting the position of K. Citko (2019) who points out that the process of
teaching creativity should focus on indicating the possibility of overcoming obstacles
and limitations, and searching for new ways of cognition. Hence, the child’s own ac-
tivity should be seen as an autonomous and natural training of creativity that includes
a confrontation of one’s own possibilities and limitations with the possibilities and
limitations of the external reality.

The development of the pupils’ own activity makes it possible to build their self-
confidence as a fixed point in the face of the changes taking place in the surrounding
reality. The child’s own activity creates an opportunity to conduct an independent
search for the solutions, evaluation and control of the task performed (Wojciechows-
ka-Charlak & Zubrzycka-Maciag, 2016). In the author’s understanding, a child’s own
activity appears as a structural element of the student’s subjectivity. This, in turn,
constitutes a “Venetian mirror” that makes it possible to see external difficulties, but
does not allow one to see internal influence.1 Self-activity, therefore, provides the ba-
sis for building self-efficacy that allows the formation of perseverance in confronting
difficulties and resilience to disappointments. Failure becomes a lesson that provides
the direction for further action (Kyndt et al., 2019). A high sense of self-efficacy,
developed especially through creative self-activity, introduces flexibility that enables
people to see adversities as points around which an efficacy strategy is shaped and built
(Garaika & Margahana, 2019).

M. Jarymowicz (2008) points out that the development of human subjectivity
is conditioned by two mutually dynamizing factors: a person’s abilities and his/her
own activity. Abilities are most effectively developed through self-activity which de-
termines undertaking our own activity in new areas.

The author emphasises that each of the indicated components of subjectivity is
fulfilled in the following spheres of human functioning:
® “in the orientation, cognitive sphere [...],
® in the emotional and motivational sphere [...],
® in the executive sphere” (Jarymowicz, 2008, p. 11).

In this context, it is necessary to find what functions (in individual spheres) of
human functioning can be performed by a person’s own activity of a productive and
reproductive nature during the COVID-19 pandemic. The data for this scope is pre-
sented in the table below.
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Table 1. Functions of the subject’s own activity in the spheres of human functioning in the situ-
ation of the COVID-19 pandemic, according to the nature of a person’s own activity

Productive self-activity

Reproductive self-activity

Orientation
and cognitive

modifying established relationships with the
world in the context of a pandemic;
shaping one’s own identity despite the
difficulties caused by the pandemic;
creating a safe space for the development of

* understanding the new
social situation created
by the COVID-19

pandemic;

tional sphere

sphere S * self-awareness of
identity structures; , .
. . , one’s place in the new
distancing one’s own development from the . .
. pandemic reality
pandemic
developing internal motivation to take action
. despite social isolation; L
Emotional - . L. . * anticipating the
. achieving objectives despite difficulties .
and motiva- consequences of their

resulting from the COVID-19 pandemic;
modifying planned activities in the context of
a dynamically evolving pandemic situation

own actions

Implementa-
tion sphere

developing the capacity to act despite the
constraints imposed by the COVID-19
pandemic;

directing one’s own actions despite the
constraints imposed by the COVID-19
pandemic

* developing an attitude
of responsibility for one’s
own actions, in view of
the social responsibility
needed during the
COVID-19 pandemic

Source: the author’s own elaboration based on conducted research

The literature review made it possible to formulate the following conclusions:

1. Self-activity can have a creative dimension.

2. Engagement into one’s own activity stimulates the development of a sense of

agency, subjectivity and autonomy of a person.

3. Increased one’s own activity shapes the attitude of openness to action and per-

sistence in overcoming difficulties for tasks, as well as a sense of responsibility.

4. Developed ability to undertake one’s own activity may be a supporting factor

in mitigating the effects of isolation caused by the COVID-19 pandemic, es-

pecially when it assumes a productive nature.

The methodological basis of the author’s empirical research

The conclusions that were formulated made it significant to determine to what

extent preschool children, according to their parents’ declarations, undertook self-

activity during social isolation.
g
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The main aim of the empirical research was to find out the specificity of self-
activity undertaken by children during social isolation.

The main problem is formulated in the following question:

How do students express the specificity of self-activity undertaken by preschool
children during social isolation as a consequence of the COVID-19 pandemic, ac-
cording to the parents’ survey?

The main problem implies the following problems:

1. In the opinion of the parents surveyed, did the children undertake self-activity?

2. How often, in the parents’ opinion, did the children undertake their own ac-

tivity?

3. What kind of self-activity did the children carry out during social isolation?

4. To what extent did the children, in the opinion of the respondents, undertake

particular types of activity?

5. What was the nature (productive/reproductive) of the activities undertaken

by preschool children during social isolation, in the opinion of their parents?

6. What are the relationships and correlations between children’s gender, chil-

dren’s age, country of residence, parents’ education and the type of activities
undertaken by children during self-activity?

A quantitative research strategy was applied in the study, using the diagnostic
survey method, carried out using the questionnaire technique. The questionnaire con-
tained sixteen closed questions and was prepared by the author of the study. The link
to the electronic survey questionnaire was made available on 8.02.2021 in groups on
social networks for Poles living abroad. The questionnaire was also sent electronically
to institutions supporting the Poles. Parents of pre-school children, who have lived
abroad for more than a year, were invited to participate in the study. A link to the
questionnaire for parents living in Poland was also made available on social media.

Statistical analysis was carried out using the chi-squared test to determine whether
or not a statistically significant relationships existed in the research results.

Characteristics of the studied group

One hundred and thirty parents of preschool-age children participated in the
study.

The vast majority of the study group were mothers — 118 people, i.e. 90.77%.
Parents aged 21— 49 participated in the study. The largest group were parents aged
30-39 — 101 people, i.e. 77.69%. Parents participating in the study were also differ-
entiated according to their education. In this category, the largest group were parents
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with higher education — 85 people, i.e. 65.38%. The largest number of respondents
lived in a city of over 100.000 inhabitants — 54 people, i.e. 41.54%.

Parents who live with their pre-school children in Poland included 42 respond-
ents, i.e. 32.31%; in France — 55 respondents, i.e. 42.31%, and in Great Britain —
33 respondents, i.e. 25.38%.

In the context of the research objective, it was important to determine the age and
gender of children whose own activity was determined by their parents.

Seventy-three, i.e. 56.15% parents of girls and 57, i.e. 43.85% parents of boys
participated in the study. A slightly larger group were parents of 4-year-olds — 45 peo-
ple, i.e. 34.61%, 26.92% of the respondents — 35 people were parents of 6-year-olds,
and 24.62% of the respondents — 32 people were parents of 5-year-olds. The smallest
group were parents of children aged 2.5-3 years — 18 people, i.c. 13.85%.

Self-activity of preschool children undertaken during the
COVID-19 pandemic, in the light of the results of our own
empirical research

In the first part of the study, parents were asked to declare whether their children
undertook activities that could be described as self-activity. In order to avoid different
interpretations of the term ‘self-activity, the parents were provided with a definition
in the questionnaire.

The vast majority of the surveyed parents — 120, i.e. 92.31%, declared that their
child, during the social isolation caused by the COVID-19 pandemic, undertook
self-activity.

The frequency of children’s own activity during the social isolation caused by the
COVID-19 pandemic was differentiated according to the country of residence of the
respondents. The data on this is presented in the table below.

Table 2. Frequency of self-activity by children according to country of residence

Country of residence
Poland France The United Kingdom
Frequency
N % N % N %
Very often to often 38 90.5 44 80.0 27 81.8
Rare to very rare 4 9.5 11 20.0 6 18.2
Total 42 100 55 100 33 100

110

Source: our own elaboration based on the conducted research
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The data in the above table shows that the majority of parents in Poland, France
and the UK declare that their children were very often or often involved in their own
activities during the time of social isolation. It is worth noting that the largest group
indicating this answer were parents living in France — 44 people, i.e. 80.0%. The pre-
sented variation is not statistically significant ¥* = 2.064; p = 0.356.

The data presented above allow us to determine the types of self-activity carried
out by children during social isolation. The data on this subject is presented in the
table below.

Table 3. Type of activity undertaken by children during social isolation, as declared by parents

Response categories N %
Cognitive activity 13 10.00
Artistic activity 38 29.23
Working activity 5 3.85
Playful activity 73 56.15
Other 1 0.77
Total 130 100.00

Source: our own elaboration based on the conducted research

The data from the table above shows that in the declarations of parents, during so-
cial isolation children most often undertook playful activity — 73 people, i.e. 56.15%.
It is worth recalling the stance of B. Surma (2018) who points out the idea of Mon-
tessorian upbringing in which the child’s play is his work because it facilitates his/her
development and prepares him/her for self-education. The author points out that the
acceptance of this kind of self-activity is an expression of respect for the subjectivity of
the child and promotes the optimization of the conditions of child development. It is
appropriate, at this point, to cite the results of research which showed that adults who
were deprived of the opportunity to organize their own play in childhood were more
likely to lose their jobs in adulthood, and which also noted the correlation between the
lack of play in childhood and breaking the law in adulthood (Wenner, 2009).

It is noteworthy that nearly 30% — i.e. 38 of the parents surveyed — said that artistic
activities were the most common activities undertaken by their children. At this point,
it is necessary to recall the remarks of S. Popek (2012), who indicates that artistic
activity, especially the artistic activity of children at preschool age, is very intensive. Ad-
ditionally, it is particularly valuable and significant in terms of educational importance.

Every type of the indicated self-activity was additionally classified as fulfilled as
a productive or reproductive activity.
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The creative activity that was most frequently undertaken by children during their
self-activity, as declared by their parents, was acting out with the use of artistic ma-
terials — 92 indications, i.e. 23.9%. At this point, it is worth recalling the analysis of
U. Tomasiak (1999) who points out that “through artistic expression, the child satis-
fies their need to concretise the inner world [...]. The result of this concretisation is
a product, but for a several-years-old child, the process of creation itself is often more
important.” The second choice of the respondents was playing with toys, i. e. dolls,
teddy bears, cars, etc. — 67 respondents, i.e. 17.4%. Dance improvisation came as the
third option — 51 respondents, i.e. 13.2%.

In the declarations of parents, reproductive activity carried out most often by chil-
dren during their self-activity was watching/reading books and magazines — 65, i.e.
15.5%. The second most frequently indicated recreational activity was board games
(i.e. logical and strategic games) — 54, i.e. 12.9%. The third activity of choice was
playing games with movement (i.e. tag play) — 52, i.e. 12.4%.

The analysis of the data makes it possible to conclude that the surveyed parents
more often indicated that their children engaged in non-creative activities during so-
cial isolation.

The chart below shows the distribution of responses for the productive/reproduc-
tive nature of activities undertaken by children during their own activity, according to
the country of residence of the parents surveyed.

Figure 1. Productive/reproductive nature of activities undertaken by children during self-activ-
ity according to the country of residence of the surveyed parents

Productive activities Reproductive activities

100,0%
90,0%
80,0%
70,0%
60,0%
50,0%
40,0%

30,0%

20,0%
10,0%
0,0%

HPoland M®France M The United Kingdom

Source: author’s own study
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The data in the chart above indicates that parents residing in France perceived
more types of activities undertaken by their children during their own activity. It is
important to note that among the responses of parents living in Poland, France and
the UK, there was no predominance of either productive or reproductive nature of
the activities undertaken by the children during their self-activity; the percentage in-
dicating productive and reproductive activities was similar for the respondents from
each country.

The following table shows the classification of activities for particular types of self-
activity undertaken by children during social isolation, according to their degree of
fulfilment, as declared by the surveyed parents.

Table 4. Degree of fulfilment of individual activities in the field of cognitive activity under-
taken by children, as declared by the parents

Degree
Response categories very low/low average high/very high
N % N % N %
Reading books, magazines 27 20.77 36 27.69 67 51.54

Board games, e.g. logic, strategic
games, memory

42 32.31 37 28.46 51 39.23

Micro-experiments or experiments 82 63.08 30 23.08 18 13.85

Nature observation 38 29.23 45 34.62 47 36.15

Watching educational films and
cartoons

24 18.46 29 22.31 77 59.23

Conversations with adults about
the surrounding world, material 29 22.31 41 31.54 60 46.15
reality and/or spiritual reality

Source: the author’s own elaboration based on the conducted research

The data in the table above shows that, according to the declaration of the larg-
est group of parents (77 respondents, i.e. 59.23%), children pursued the following
cognitive activities during isolation: watching films and educational cartoons. In this
context, it is worth presenting the results of the study conducted by K. Petka (2020),
which showed that, during the pandemic, the time spent by children aged 4-12 in
front of the TV increased by 18%.

The following table shows the degree of fulfilment of particular activities, within
children’s artistic self-activity, as declared by parents.
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Table 5. Degree of fulfilment of individual activities within children’s own artistic activity, as
declared by parents

Degree

Response categories very low/low average very low/low

N % N % N %

Activities using art materials (i.e.
paints, crayons, plasticine, etc.)

11 8.46 18 13.85 101 77.69

Singing or performing activities
with musical instruments/toys

46 35.38 27 20.77 57 43.85

Recitation of poems 84 64.62 20 15.38 26 | 20.00

Composing poems, rhymes, fairy
tales, stories

86 66.2 19 14.6 25 19.2

Performing plays/small theatre 83 63.85 2% 20.00 21 16.15

activities
Dance to a well-known 25 11923 | 42 | 3231 | 63 | 4846
choreography
Dance improvisation 23 17.7 40 30.8 67 51.5

Source: the author’s own elaboration based on the conducted research

The data presented above shows that the highest number of parents surveyed —
101 respondents, i.e. 77.69% — admitted that their children, to a high/very high
degree, engaged in activities with artistic materials, i.e. paints, crayons, plasticine,
etc., during their own artistic activity. In the context of the presented data, it is worth
presenting the opinion of D. Kowalska (2020) who points out that one of the factors
that facilitates the children’s artistic activity is the availability and variety of artistic
materials, as well as the opportunity to try out many techniques.

The table below contains data on the degree of fulfilment of individual activities
by the children in terms of their own work-like activities.
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Table 6. Degree of fulfilment of individual activities resembling the nature of work undertaken
by children, as declared by the parents

Degree
Response categories very low/low average very low/low
N % N % N %
Housekeeping/cleaning 61 46.92 40 30.77 29 22.31
Meal preparation 51 | 39.23 38 29.23 41 31.54

Minor repairs/renovation works 100 | 76.92 18 13.85 12 9.23

Care of siblings 94 72.31 19 14.62 17 13.08

Caring for a pet or helping with

farm or agricultural chores 80 61.54 22 16.92 28 21.54

Source: the author’s own elaboration based on the conducted research

The data in the table above shows that the 41 respondents, i.e. 31.54%, stated
that children prepared meals resembling the activity of work. A similar number — 40
respondents, i.e. 30.77% — declared that children got involved in cleaning and tidy-
ing activities. Slightly different results were obtained by J. Barszcz-Skowronek (2019)
who indicated that the main duties carried out by preschool children were housework
activities, i.e. vacuuming, sweeping the floors, washing the dishes, and taking care of
their space and belongings. However, it should be emphasized that the author carried
out her research before the pandemic.

The following table contains data on the degree to which children undertake indi-
vidual and playful activities, as declared by their parents.

Table 7. Degree of fulfilment of particular playful activities undertaken by children, as declared
by the parents

Degree
Response categories very low/low average very low/low
N % N % N %
Construction games 33 25.38 21 16.15 76 58.46

Watching films and animated
series

27 20.77 23 17.69 80 61.54

Computer games, games on

mobile phones, tablets, etc. 75 | 57.69 | 28 | 21.54 | 27 | 2077
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Degree
Response categories very low/low average very low/low
N % N % N %
Movement games 10 7.69 24 18.46 96 73.85
Playing with toys such as dolls, 9 692 | 15 | 1154 | 106 | 81.54
toy cars, etc.

116

Source: the author’s own elaboration based on the conducted research

The data presented in the table above shows that 96 respondents, i.e. 73.85%,
declared that their children played physical activities to a high degree. Slightly fewer
parents — 80, i.e. 61.54%, declared that their children watched films and animated
series to a high/very high degree.

The following graph shows which type of activity — productive/reproductive —
dominated the different types of self-activity undertaken by children during the social
isolation caused by the COVID-19 pandemic.

Figure 2. High/very high productive/reproductive nature of children’s self-activities

120,0%

100,0%
80,0%
60,0%
40,0%
20,0%

0,0%

Artistic activity Working activity Playful activity Cognitive activity

B Productive activity =~ M Reproductive activity

Source: The author’s own study
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The data in the chart above indicates that, in the area of their own artistic and
play activity, according to the parents surveyed, the children more often carried out
activities of a productive nature. On the other hand, according to the parents, during
the children’s self-activity resembling work and cognitive activities, the reproductive
nature of activities was dominant. It is worth mentioning the opinion of A. Stefariska
(2021) who indicates that artistic creativity may constitute an area of intellectual re-
flection for a preschool child. However, for this to occur, it is necessary to create
a space of authentic freedom and a sense of agency in which the child is able to un-
dertake creative explorations.

The relationship between the age of the parents, the country of residence, the
parents’ education, their place of residence, the child’s sex, the child’s age, and the fre-
quency of the children’s own activity during social isolation was also analysed. How-
ever, no statistically significant relationships were noted for these variables.

Additionally, the relationships and correlations between the indicated independ-
ent variables and the type of self-activity undertaken, as well as the activities under-
taken for each activity, were analysed. The relationships which found to be statistically
significant are presented below.

The data shows that playful activity (63.16% for boys as compared to 50.68% for
girls) and learning about reality and work-like activity (21.05% for boys as compared
t0 9.59% for girls) were more common among boys than girls. On the other hand,
artistic activities were more frequent in the female group than in the male group
(39.73% of girls compared to 15.79% in the group of boys). The presented differen-
tiation is statistically significant: ¥* = 10.039, p = 0.007.

The statistical analysis made it possible to determine statistically significant re-
lationships between the child’s gender and the type of activity undertaken during
self-activity.

The analysis of the data collected showed that a higher percentage of boys — 29, i.e.
50.88%, fulfilled their own activity during social isolation in physical games as com-
pared to girls — 23, i.e. 31.51%. The presented difference is statistically significant:
x> =5.004, p = 0.025. Similarly, a higher percentage of boys — 27, i.e. 47.37%, than
girls — 14, i.e. 19.18%, fulfilled their self-activity through construction games. The
variation is statistically significant: y* = 11.781, p = 0.001.

On the other hand, a higher percentage of girls — 36, i.e. 49.32%, than boys — 15,
i.e. 26.32%, undertook their own dance improvisation. The difference is statistically
significant: ¥* = 7.102; p = 0.008. Similarly, a higher percentage of girls — 60, i.e.
82.19%, than boys — 32, i.e. 56.14%, performed activities with the use of plastic
materials during self-activity. The difference is statistically significant: 3> = 10.501;
p=0.001.
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What is more, a higher percentage of girls — 11, i.e. 15.07%, than boys — 1, i.e.
1.75%, got involved in photography and video recording.

In the context of the data presented above, it should be noted that, during the
self-activity period, girls undertook more activities of a productive nature than boys.

There was also statistically significant variation in the types of children’s own activ-
ity according to age.

The analysis of the data collected showed that a higher percentage of 2.5-4-year-
olds — 26, i.e. 41.27%, than 5-year-olds — 4, i.e. 12.50%, and 6-year-olds — 11, i.e.
31.43% played construction games during their self-activity. This is a statistically sig-
nificant difference: ¥* = 8.135, p = 0.017.

On the other hand, a higher percentage of 5-year-olds — 9, i.e. 28.13%, than
2.5-4-year-olds — 4, i.e. 6.35%, and 6-year-olds — 9, i.e. 25.71%, played computer
games on a phone or tablet as a mean of self-activity during social isolation. The dif-
ference is statistically significant: * = 9.790, p = 0.007.

On the other hand, a higher percentage of 6-year-olds — 9, i.e. 25.71%, than
5-year-olds — 2, i.e. 6.25%, and 2.5-4-year-olds — 4, i.e. 6.35%, performed micro-
experiments and experiments during self-activity. This variation is statistically signifi-
cant: y* = 9.430, p = 0.009.

In the context of the data above, it is worth noting that more activities of
2.5-4-year-olds and 6-year-olds were productive rather than reproductive. In the case
of older children, self-activity was of cognitive nature, while younger children engaged
in their own playful activity. On the other hand, more activities of 5-year-olds were

reproductive.

Conclusions

The data presented above makes it possible to formulate the following conclusions:

1. According to the declarations of the majority of parents, children undertook
their own activities during social isolation.

2. According to the declarations of the vast majority of the surveyed parents,
the children often or very often undertook their own activities during social
isolation.

3. More than a half of the surveyed parents declared that, during social isolation,
the children engaged mainly in playful self-activities. Nearly 30% of the sur-
veyed parents indicated that their children engaged in artistic activities during
the time of social isolation.
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4. 'The majority of parents surveyed indicated that the following activities were
undertaken, to a high or very high degree, by the children through their self-
activity during social isolation:

a) Watching cartoons and educational films (cognitive activity);
b) Activities with the use of art materials (artistic activity);

¢) Preparing meals (working activity);

d) Playing with movement (playful activity).

5. It was indicated that, during the time of self-activity, girls undertook more
activities of productive nature than boys.

6. The sex of the children was shown to statistically significantly influence the
type of their own activity. In the parents” declarations, boys were more likely
than girls to undertake their own play, cognitive and work-related activities.
In contrast, girls were more likely to engage in artistic activities. In addition,
boys were more likely to engage in movement and construction games during
self-activity, while girls were more likely to engage in dance games, as well as in
photography and filming.

7. 'The age variable also statistically significantly differentiates the type of chil-
dren’s own activity. In the declarations of the parents surveyed (25), 3 year-olds
were more likely to undertake construction games during self-activity, while
more 5 year-olds were more likely to use computer games, either on a phone
or tablet. It was shown that 2.5-4-year-olds, and 6-year-olds were more likely
to engage in an activity of a creative nature. Within this group, the older chil-
dren were more likely to get involved in a cognitive activity, and the younger
children preferred their own playful activity. In contrast, 5-year-olds were more
likely to engage in an activity of a reproductive nature.

Bibliography

Abery, B., & Zajac, R. (1996). Self-determination as a goal of early childhood and elemen-
tary education. In D. Sands & M. L. Wehmeyer (Eds.), Self-determination across the
life span: Independence and choice for people with disabilities (pp. 169—196). Brookes.

Arora, T., Grey, L., Ostlundh, L., Kin Bong, H. L., Omar M. Omar, & Arnone, D. (2020).
The prevalence of psychological consequences of COVID-19: A systematic review and
meta-analysis of observational studies. Journal of Health Psychology, 27(4), 805-824.
hteps://doi.org/10.1177/1359105320966639

Barszcz-Skowronek, J. (2019). Obowiazki domowe w swiadomosci dzieci w wieku przed-
szkolnym. Edukacja Elementarna w Teorii i Praktyce, 14(1)51, 83-94. https://doi.
org/10.35765/eetp.2019.1451.06

119



Chrobak, S. (1999). Koncepcja wychowania personalistycznego w nauczaniu Karola Wojty-
ty — Jana Pawta 1I. Wydawnictwo Salezjaniskie.

Citko, K. (2019). Creativity as the act of transcending oneself and the world: From crea-
tivity to transcendence. Creativity. Theories — Research — Applications, 6(2), 264—268.
https://doi.org/10.1515/ctra-2019-0015

Dabkowska, M. (2020). DPsychospoteczne konsekwencje pandemii koronawirusa
(COVID-19) u dzieci i mtodziezy — przeglad wybranych opracowan. Niepetnospraw-
nos¢ — Dyskursy Pedagogiki Specjalnej, 39, 150—160. https://czasopisma.bg.ug.edu.pl/
index.php/niepelnosprawnosc/article/view/5738

Dymecka, J. (2021). Psychospoteczne skutki pandemii COVID-19. Neuropsychiatria
i Neuropsychologia, 16(1-2), 1-10. https://doi.org/10.5114/nan.2021.108030

Elisondo, C. R., & Melgar, M. F. (2020). Everyday creativity in times of COVID-19:
A qualitative study from Argentina. Creativity. Theories — Research — Applications, 7(2),
230-250. https://doi.org/10.2478/ctra-2020-0013

Garaika, & Margahana, H. (2019). Self efficacy, self personality and self confidence on
entrepreneurial intention: Study on young enterprises. Journal of Entrepreneurship
Education, 22(1), 1-12.

Gurycka, A. (1977). Przeciw nudzie. O aktywnosci. Nasza Ksiegarnia.

Jarymowicz, M. (2008). Psychologiczne podstawy podmiotowosci. Szkice teoretyczne, studia
empiryczne. Wydawnictwo Naukowe PWN.

Jundzitt, 1. (1974). Aktywizacja wychowawcza miodziezy. Wydawnictwa Szkolne
i Pedagogiczne.

Kowalska, D. (2020), Znaczenie twérczosci plastycznej w rozwoju dziecka w wieku przed-
szkolnym. Pedagogika Przedszkolna i Wezesnoszkolna, 8(2)16, 37-49.

Kryk, G. (2009). Samoksztatcenie w edukacji wezesnoszkolnej. Wydawnictwo Pafstwowej
Wyzszej Szkoty Zawodowej w Raciborzu.

Kujawiriski, J. (20006). Szkota dialogu i samodzielnego uczenia si¢ ucznidw. Wydawnictwo
Naukowe Uniwersytetu im. Adama Mickiewicza.

Kukotowicz, T. (1997). Wiasna aktywnos¢ wychowanka jako czynnik wychowania. W:
T. Kukotowicz (red.), Teoria wychowania. Wybrane zagadnienia. Oficyna Wydawnicza
Fundacji Uniwersyteckiej w Stalowej Woli.

Kyndt, E., Donche, V., Coertjens, L., van Daal, T, Gijbels, D., & Van Petegem, P. (2019).
Does self-efficacy contribute to the development of students’ motivation across the
transition from secondary to higher education? European Journal of Psychology of Edu-
cation, 34, 457-478. https://doi.org/10.1007/s10212-018-0389-6

Le, K., & Nguyen, M. (2021). The psychological consequences of COVID-19 lockdowns.
International Review of Applied Economics, 35(2), 147-163. https://doi.org/10.1080/
02692171.2020.1853077

Olubinski, A. (2008). Aktywnos$¢ ludzka jako skladnik osobowosci produktywnej
(w $wietle pogladéw Ericha Fromma). In S. Guz, T. Sokotowska-Dzioba & A. Pielecki
(Eds.), Wielowymiarowosé aktywnosci i aktywizacji (pp. 15-27). Wyzsza Szkota Pedago-
giczna Towarzystwa Wiedzy Powszechnej.

120



ARTYKULY TEMATYCZNE
THEMATIC ARTICLES

Petka, K. (2020, August 6). Pandemia a ogladalnos¢ kanatéw dziecigcych. Media Group.
https://mediagroup.com.pl/pandemia-a-ogladalnosc-programow-dzieciecych/

Pirklovd, K. (2017). On creativity, inutility and play. Creativizy. Theories — Research —
Applications, 4(2), 353—-363. https://doi.org/10.1515/ctra-2017-0018

Popek, S. (2012). Barwy i psychika. Percepcja, ekspresja, projekcja. Wydawnictwo Uniwer-
sytetu Marii Curie-Sklodowskiej.

Sowinski, A. (2013). Szkice do teorii wychowania kreatywnego. Oficyna Wydawnicza
Slmpuls”.

Stefariska, A. (2021). O procesie artystycznego tworzenia, terapii sztuka i wartosci dziatan
tworezych w przedszkolu, szkole i w integragji. In J. Szymariska & A. Sobczyk-Ga-
siorek (Eds.), Nowe przestrzenie edukacyjne. Poszukiwanie. Wykorzystanie. Tworzenie
(pp- 6-30). Uniwersytet im. Adama Mickiewicza.

Surma, B. (2018). Dlaczego w przedszkolach Montessori dzieci pracuja, a nie bawia si¢?
Edukacja Elementarna w Teorii i Praktyce, 13(1)47, 69—87. https://doi.org/10.14632/
eetp.2017.13.47.69

Szmidt, J. K. (2017). Edukacyjne wwarunkowania rozwoju kreatywnosci. Wydawnictwo
Uniwersytetu Lodzkiego.

Tomasiak, U. (1999). Ekspresja dziecka przedszkolnego w swietle koncepgji integracyjnej.
Annales Universitatis Mariae Curie-Sklodowska. Sectio J, 12, 99-111.

Uszytiska-Jarmoc, J. (2007). Od twérczosci potencjalnej do autokreacji w szkole. Wydawnic-
two Uniwersyteckie Trans Humana.

Wenner, M. (2009). Zabawa obowiazkowa. Psychologia Dzis, 1(12), 32-37.

Wojciechowska-Charlak, B., & Zubrzycka-Maciag, T. (2016). Podmiotowe inter-
akcje w wychowaniu. Lubelski Rocznik Pedagogiczny, 35(1), 41-54. https://doi.
org/10.17951/1rp.2016.35.1.41

ADDRESS FOR CORRESPONDENCE
®

Anna Badora
Catholic University of Lublin
e:mail: anna.badora@kul.pl

121



