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Abstract

Objectives of the research: The purpose of the study was to learn about par-

ents’ experiences of participating in their children’s remote education during

the first wave of the COVID-19 pandemic. The question posed in this article 

is about the circumstances under which parents took over tasks previously

perceived as a teacher’s job. 

Research methods: The participatory, qualitative case study utilized data

from the open-ended questions of an electronic survey to which 104 par-

ents (from a public elementary school in a metropolitan area) responded, 

as well as data from the school’s electronic register. The qualitative analysis

employed strategies of constructivist grounded theory.

Brief description of the context of the problem: While national and interna-

tional studies have shown that parents played a critical role in the challenging

and stressful home-based education of their children during the COVID-19

pandemic, no research has explained how parents became this vital link of

education. The aim of this article is to fill this gap.
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Research findings: The study revealed two interrelated contextual factors

that led to parents’ activation in their children’s “schooling from home”: 

1) technical/administrative, related to having inadequate tools for distance

education and 2) pedagogical/didactic, related to the prevailing concepts 

of teaching and learning being anchored in the behavioral-transmission par-

adigm.

Conclusions and/or recommendations: The results apply primarily to the

school under study and represent an intrinsic case study. However, it is rea-

sonable to assume that the events, phenomena, and processes identified

in the study may serve to explain phenomena in other schools that have or-

ganized distance education similarly. The cautious recommendation, aim-

ing to safeguard family resources (thereby protecting equal opportunities

for all children to learn) in times of crisis, is to transform the pedagogical un-

derpinnings that shape today’s educational practices from behaviorist to

constructivist. However, this requires further research.

Keywords: distance education; parental experiences; COVID-19 pandemic;

correspondence learning; communication; pedagogical concepts of learning

Introduction

The COVID-19 pandemic forced many governments to take extraor-
dinary measures to limit the spread of the virus. In the spring of 2020, more
than 1.5 billion students in over 190 countries were unable to attend school
due to these measures (United Nations, 2020). In Poland, the Minister of
National Education (MNE) based his decision to suspend teaching and ed-
ucational activities on the Special Law of March 2, 2020 (Dz.U. of 2 March
2020, item 374).This suspension began on March 12; on March 20, the MNE
introduced regulations that formalized distance learning methods and
techniques (Dz.U. of 2020, item 493).
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The key role of parents in emergency distance education 
in national and international research

During the second and third quarters of 2020, multiple studies were
conducted, in both Poland and internationally. These studies focused on
the technologies, work methods, and tools used by teachers outside the
classroom (Wiatr, 2022). The aim was to determine how education was
being provided during the pandemic. The studies found that during the
first wave of the pandemic, schools adopted a “correspondence” model of
education. This involved teachers communicating educational content and
assignments via email or other integrated tools, such as e-registries or in-
stant messaging (Wiatr, 2022). These tools helped to overcome the geo-
graphical distance between teacher and student created by the school
closures. The selection of such tools was left to the discretion of school prin-
cipals and teachers in Poland.

During the pandemic, various reports highlighted the significant role
of parents in the continuation of their children’s education (e.g., Bubb 
& Jones, 2020; Di Pietro et al., 2020; Ho et al., 2021; Misirli & Ergulec, 2021;
Mußél & Kondratjuk, 2020; Trzcińska-Król, 2020). These studies not only
recognized parents as a vital factor in their children’s academic success or
failure, but also identified them as being particularly impacted by distance
learning techniques (e.g., Daniela et al., 2021; Girard & Prado, 2022; Krents
et al., 2020).1 The researchers noted that parents often compensated for
the shortcomings of educational institutions. This significant parental role
in the education of children and adolescents represents an individualiza-
tion of care and education that requires further analysis.

Many national and international publications have explored how par-
ents have taken on additional teaching responsibilities (e.g., Bhamani et
al., 2020; Parczewska, 2021). The publications investigate how parents
have responded to their new roles, the costs they have incurred, and the
factors that may influence these costs (Bhamani et al., 2020; Brom et al.,
2020; Bubb & Jones, 2020; Parczewska, 2021; Thorell et al., 2022). 

1 As the authors note, parents’ new responsibilities for their children’s learning at
home have far exceeded those previously associated with schooling and homework.
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Most of these studies have focused on the new, overwhelming tasks
of parents (as educators of their children), while at the same time tak-
ing these tasks for granted and as unchallenged in the face of the rapid,
extraordinary situation of lockdowns. What has been neglected is the
context in which this new role and new tasks are taken on. Understand-
ing how this happened is critical to designing interventions to better sup-
port those involved in children’s education. Using participatory research,
this article aims to address this knowledge gap by exploring the context
in which parents become “home educators.”

It was intentional to focus on the brief first wave of the COVID-19
pandemic. Its suddenness and force exposed the old logic that was or-
ganizing human behavior, including the rationale underlying educational
practices. The subsequent changes in the following, longer waves of the
pandemic were based on the experience of the first phase, which, inci-
dentally, remained understudied. 

2. Research method

The research was conducted in June and July 2020 at the request of
the Parents’ Council2 from a metropolitan public elementary school with
approximately 500 students. It employed a case study method, both in-
trinsic – with a focus on the needs, expectations, opinions, and experi-
ences of parents from the school in question – and instrumental, serving
as a catalyst or inspiration for explaining processes or phenomena ob-
served at other schools which used similar practices (Stake, 2003). 

The study consisted of both quantitative and qualitative components,
with the latter being analyzed and presented herein. It followed the con-
structivist paradigm (Berger & Luckmann, 1983). Data was collected from

2 The Parents’ Council is a compulsory body in publicly funded schools run by the
local authorities in Poland. It consists of parents of students from all classes. Mem-
bers of the Parents’ Council are elected by the parents for a one-year term. This body
has primarily consultative powers and enables parents to participate in the organi-
zation of school life, including its formal aspects.
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June 25 to July 5, 2020, using an electronic questionnaire developed in col-
laboration with the Parents’ Council. The questionnaire was distributed
anonymously and on a voluntary basis to all parents in the school via elec-
tronic register (Librus3) and email. 

From the target group, 104 parents4 responded to the survey, repre-
senting approximately 25% of the total invited participants. To address
the educational challenges at various stages of elementary education,
the participants were categorized into different levels, based on their
child’s year5 (Table 1). Each quote from the participants later in this paper
is labeled with the child’s level of schooling. 

Table 1

There was a high level of willingness among parents to include longer
descriptions about their experiences in their answers to the open-ended
questions. Ninety-eight participants answered the prompts beginning

3 Librus is a popular school management software program in Poland that fea-
tures an electronic register.

4 As some parents had multiple children attending the school under the study,
they were requested to respond regarding a single selected child.

5 Year 1 (Level I) was treated separately due to the low literacy skills of first-
graders. Years 2 and 3 comprised Level II–III, which included students from a more
advanced stage of early childhood education. Years 4–6 formed Level IV–VI, where
students are introduced to a subject-specific teaching style. Years 7 and 8 were com-
bined into Level VII–VIII, where the range of subjects is expanded to include
chemistry, physics, and social studies, and the work of teachers and students seems
to be geared toward preparing for the 8th-grade final examination (to complete Pol-
ish elementary school education).
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Student’s level Number of responses for each level Percentage of responses for each level

I 17 16%

II–III 31 30%

IV–VI 34 33%

VII–VIII 22 21%

Total 104 100%



with “What I liked most about remote teaching was…” and “It’s too bad
that…” Likewise, 97 parents completed the sentence “The greatest diffi-
culty for me was…,” 90 completed the sentence beginning with “My child’s
greatest difficulty was…,” and 98 answered the question “What and how
can remote learning be improved?” The question “Do you have knowledge,
skills, or other resources that could help improve the comfort and quality
of remote learning at our school?” received 74 responses, 34 of which in-
cluded specific suggestions. 

The analysis presented herein encompasses parents’ statements
from the survey’s open-ended questions and data from Librus.6

Strategies from Charmaz’s (2013) constructionist grounded theory
were used to identify broader categories in an inductive process. The analy-
sis began with open coding followed by selective coding. This process was
accomplished by using constant comparison and code transformation
techniques. The coding process involved writing memos to develop
emerging ideas or hypotheses. Categories were compared and/or refer-
enced to each other in search of relationships and connections. Only one
set of categories is presented here, representing the broader context in
which parents took over the tasks of educating a child at home. 

A distinct category in this set was comprised of statements from par-
ents expressing disagreement with the definition of the school’s distance
learning practices and suggesting that what the parents were dealing
with was “closer” to homeschooling. This clear statement created a start-
ing point for further inductive analysis to understand the context of the
parents’ definition of the situation, which differed from that of the school.
The category was named “negation of the school’s implementation of
distance learning.” Statements in this category related to claims about
the actions of teachers, students, or parents during the school closings
(What did the parents/teachers/students do?), leading to categories 
such as “what does it mean to teach?,” “student helplessness,” “teacher
disappearance,” and “emergence of the home educator.” The broader 

6 They served to reconstruct the process of remote teaching (emails with assign-
ments, calendars, and schedules).
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phenomenon of “communication” provided a more general context for
these actions. It provided the connection between (1) the “disappearance
of the teacher,” (2) the helplessness of the student, and (3) the “emerg-
ing of the parent as home educator.” It’s worth noting that references to
homeschooling or home education made by parents are intuitive and 
do not necessarily meet the criterion of the legal definition of home-
schooling in Poland.7

The analytical categories that emerged from the study were discussed
with the Parents’ Council, school management, and other researchers and
their comments and insights were incorporated into the study.

3 Results of the analysis

3.1 Implementation of distance education in the school
The elementary school under study introduced distance education

in March 2020 and subsequently adjusted it over the following 3 months.
Initially, it was a combination of asynchronous and interactive learning.
Teachers sent assignments via email to students (and their parents) for
individual work with textbooks, exercise books, or multimedia materials
on educational portals. Initially, students sent pictures of their work to
teachers, but within 2 weeks this practice was quickly replaced. Instead,
only selected assignments were sent by pupils identified by the teacher: 

During the first week, I took pictures of several of my child’s notebooks

every day, and then attached these pictures to emails addressed to

different teachers and sent messages from my own account. I tried 

7 The Act of September 7, 1991 on the education system guarantees the right of
a child to be educated outside of school under conditions organized and ensured 
by their parents. According to Polish law, a child may be educated at home only at
the request of their parents. Parents are obliged to create and ensure the conditions
for learning, having obtained the permission of a psychological and pedagogical
counseling center to allow this type of education. A child educated at home must
pass an annual placement exam.
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to describe them in a logical and intuitive way. After the first week,

teachers started writing to tell me not to send them pictures of chil-

dren’s notebooks and homework until they asked for it. Some asked

once, others twice, still others not at all during those 3 months. Thus,

the teachers’ ongoing monitoring of children’s work and providing

feedback ended. It’s a shame. I was left alone with the job of teaching.

[IV–VI] 

In March, certain teachers conducted online meetings via Zoom and
experimented with the application called Padlet. In April, the Teams plat-
form was introduced, and teachers began sporadically inviting students to
15-minute online meetings. While parents appreciated these attempts, not
all teachers conducted lessons in this manner, and the frequency of weekly
meetings varied based on the educational stage. During the 3 months, 
remote education evolved, but the asynchronous model remained the pri-
mary mode of education. The content was delivered via electronic register
(Librus) and email. MS Teams was mainly utilized for short online lessons
and for submitting completed assignments.

3.2. “It wasn’t distance education, but home education by parents” –
Negation of the school’s implementation of distance education
When asked about their experiences with distance education, few

parents acknowledged its benefits (specifically the non-intensive, asyn-
chronous model8), but many denied that the school had implemented 
it at all. Parents expressed their disbelief in two ways: some felt that dis-
tance education was non-existent (“Distance education was basically non-
existent, so it’s hard to say what I liked [VII–VIII]; “there was no distance

8 Diverse asynchronous education has its supporters. Thus, the scholarly litera-
ture points to such advantages as working at one’s own pace, according to learners’
schedules, with reduced need for infrastructure and fewer conflicts over sharing
equipment (Martin et al., 2020). Parents, on the other hand, appreciated the loosen-
ing of the time and space regime and the reduced pressure to “be on time,” among
other things. They also valued the greater harmony at home, better opportunities to
adapt their child’s learning efforts to their biorhythm, and the ability to maintain 
a healthy balance of work in front of the computer screen.
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education – only teaching by the parent” [I]), while others believed that
certain practices did not qualify as distance education (“Unfortunately,
this semester, it’s difficult to call it distance education – it was just as-
signing homework and assessing it” [II–III]; “Sending dry messages with 
instructions to read something from a textbook or do some assignments
is not distance education” [VII–VIII]). This indicates that many parents per-
ceived the teachers’ efforts as inadequate and did not consider them an
embodiment of actual instruction.

3.3. “I might just as well send assignments myself, in any subject” –
What does it mean to teach? 
Parents’ statements were analyzed to determine their perception of

the teacher’s work and what is involved in the teaching process. These
statements included: 

1) instances where parents had to take on the teacher’s responsibilities,
such as explaining topics to their children (“Actually, almost all the
teacher’s work was done by the parents, because they were the ones
who had to explain all the topics” [II–III]), 

2) situations where the teacher failed to perform certain duties (“the
teacher did not talk to the students online” [I]; “The teacher … didn’t
even bother to ask whether the child understood the material” [VII–VIII]), 

3) descriptions of what constitutes good teaching, such as inspiring cu-
riosity and supporting students (“A teacher should teach and impart
knowledge, stimulate curiosity, and show the student that even in
such conditions it’s worth learning. Be with the student. Support the
student” [VII–VIII]), and

4) challenges faced by parents as substitute teachers, including moti-
vating students when there are no grades (“Encouraging a child to
watch yet another video from the next subject, when it didn’t involve
getting a grade or completing a task” [IV–VI]), explaining new topics
and issues on which they were unfamiliar (“Understanding the ma-
terial in some areas [I’m not an educator and can’t transfer knowledge
like a teacher]” [II–III]), and organizing the process itself (“Doing my
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job in constant readiness to help the children with their schooling,
running links, printing attachments, logging in to different sites, etc.,
and constantly going on Librus” [IV–VI]). 

In the analysis of parents’ statements, certain activities that proved
fundamental in defining teaching itself were extracted. These pivotal 
teaching activities encompassed structuring the learning environment, 
explaining, clarifying, motivating, correcting, directing, and monitoring.
These activities, typically occurring in the direct physical presence in a class-
room, often took place without much reflection. In a distance learning 
context, however, they required deliberate action to design the learning ex-
perience, considering not only the delivery of the subject matter, but –
more importantly – to facilitate effective learning. According to Anderson
et al. (2001), this occurs through three alternatives: cognitive presence, 
social presence, and teaching presence, which replace physical, in-person
interactions. Nurturing these areas develops and supports the various
types of interaction that foster active learning. 

In the absence of supportive activities for student learning, teachers
appeared and disappeared at different stages of the educational process.
They were present at the beginning, assigning work through electronic
messages, and at the end, holding students accountable through tests
or grades recorded in the electronic register. However, their overall in-
volvement seemed more like delegation rather than genuine care for
their tasks. Thus, the actual work was being done by someone else. De-
spite this, teachers still appeared to be in charge and managed the pace
and content of the students’ work.

3.4 “The sound of Librus messages at virtually any time” – The con-
text of the teacher’s disappearance
One might ponder why teachers vanished from the view of children

and parents, despite their dedicated efforts in imparting lessons to stu-
dents. What factors contributed to this disappearance? The answer is to
be found in the feedback provided by parents regarding communication.
Limitations were imposed by the available communication tool, primarily
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barely interactive emails and the unfortunate didactic decision to divide
materials according to 45-minute lesson units, as structured by the typical
in-school learning lesson plan for the day. Thus, numerous email messages
with attachments were transferred between students and teacher every
day, resulting in a tremendous workload for both sides. This meant that
students in Years 4–8, due to the subject-divided timetable, received be-
tween 6 and 8 assignment messages per day. In the parents’ experience, it
seemed like “constant broadcasting from Librus, even on weekends, late
evenings, and early mornings” [IV–VI] and “school ‘nested’ at home 7 days
a week and almost 24 hours a day” [IV–VI]. 

Managing this volume of correspondence was difficult, not only for
the students but also for the parents rushing to help them (“navigating
the Librus message box in search of homework” [IV–IV]). To complete as-
signments, countless messages needed to be opened and the content
deciphered, sometimes printed out. Then, the work on current and future
assignments had to be organized and carried out. Lastly, the finished as-
signments had to be sent back, which was not so clear: 

Very large amounts of material were assigned every day. Was it some-

how checked by teachers? We tried to send photos of the child’s home-

work every day or every other day (there was so much of it that it was

impossible to do so less often – the teacher’s email could only accom-

modate up to nine photos, and that’s more or less what we did in two

days). And for those hundreds of emails sent, we got three replies during

the semester. So there was a feeling that maybe we were unnecessarily

spamming them with these assignments. [I]

Parents realized that the issue of handling this volume of messages
was not solely their own, but also the teachers’, who likely had faced an
overwhelming influx of attachments, photos, and messages from various
student and parent email addresses. To manage this, teachers imple-
mented rules for message descriptions, making each message a collection
of information about the assignment. This included instructions for com-
pleting the assignment, the due date, conditions for submitting it (such as
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whether it was mandatory for all students in specific groups, whether it
was graded or ungraded, and the material it covered), as well as guidance
on describing, addressing, and submitting it. These elements were chal-
lenging for both students and parents, especially as the assignments
blended in with numerous similar messages from other teachers and
days (“every teacher wanted homework to be sent elsewhere. One to
email, another to some other place” [II–III]). It was therefore a challenge
for everyone (“checking what the deadline was for different homework as-
signments” [IV–VI]; “keeping an eye on the rules for creating email sub-
ject lines [some teachers didn’t accept work with the wrong title format]”
[IV–VI]; “finding information on assignments to be done” [VII–VIII]). Effec-
tively managing this tool demanded significant time and effort spent
scrolling through the inbox, searching for messages to find specific cri-
teria or rules.

One mother shared her experience of requesting bundled assign-
ments for each subject in a single message, instead of five separate ones
per week. She also asked for the assignment to be sent by 9:30 a.m., 
allowing parents to plan learning activities with their children before start-
ing their own work. In response, she received an email stating that teach-
ers work during school hours and that assignment messages are sent
according to the timetable [L.4.1, IV–VI].

It’s not surprising that parents perceived such messages as merely 
a cynical attempt to simulate work:

remote teaching resembled more the logging of activities (whatever

kinds) by the teacher – often insignificant and boiling down to merely

assigning tasks – than doing real teacher’s work: figuring out how to

teach, explain, check whether the child understood, how to help stu-

dents acquire knowledge and consolidate it, and how to inform the

child about further work on a topic or problem. [IV–VI]

During distance education in the school under study, the teachers
did not engage in key teaching activities. The analysis shows that most 
activities were related to the organizational and technical aspects of 
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communication, such as ordering, sending, returning, attaching (photos of
notebook pages), sharing, receiving (messages), searching (for messages),
replying (to messages), completing (tasks and assignments), addressing
(emails), and grading. These activities were more focused on overcoming
geographical distance than building a psychological and communicative
connection, along with lowering the transactional distance for student
learning (Garrison, 2000; Moore, 2018). According to Moore (2018), build-
ing such a lowering distance connection requires a pedagogically in-
formed plan of action, considering the interactional potential of the tool,
the structure of the course, and the degree of learner autonomy. Unfor-
tunately, this was lacking in the school in question.

3.5 “Teaching has been shifted to the shoulders of parents, in
some cases 100%” – Parents overtaking the “school load” 
At the school under study, the teachers were struggling to keep up

with the high volume of emails they received from students. The process
of handling attachments was both technically and administratively de-
manding, making it difficult for the teachers to provide comprehensive
support to their students. As a result, the burden of the learning process
fell on the students themselves. This was a significant shift, as the school
system had previously socialized the students to be dependent on and
subordinate to their teachers. Becoming autonomous and self-directed
learners overnight was not an easy task for the students. For example,
this is how one parent recalled it:

the children were not prepared for distance learning. They did not un-

derstand that they had to log in, that they had to work through the

material systematically, and that they should be in the remote lessons

and take an active part in them. It was difficult for them to organize

their daily schedule on their own, allocating sufficient time for lessons.

[VII–VIII]

Many parents were motivated to help their children due to this visi-
ble sense of helplessness. However, the parents became actively engaged
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in their children’s learning in response to their children’s needs as well as
through the encouragement and, at times, requests from teachers. Teach-
ers employed subtle methods, such as sending copies of tasks meant for
the children, as well as more direct strategies, such as informing parents
of any missing elements (“I found it difficult to remember what work was
for what day, and I took ‘missing homework’ emails from teachers very
personally, as if I had failed and I should have done better” [IV–VI]).

It is evident that parents played a crucial role in the process and that
the quality of their involvement often determined their child’s success.
Parents felt that there was a gap, both physically and emotionally, left 
by the teacher, and they felt the need to fill it. As a result, many parents
assumed the role of non-professional “home educators,” functioning as
“prostheses” of the teacher’s physical presence in the student’s home, 
dependent on following instructions as prescribed.

Discussion

The study presented here illustrates (on a small scale) the circum-
stances under which parents took on new responsibilities of educational
tasks. The choice of a short period – the 3.5 months of the first wave of the
pandemic – was not accidental. This is because the first wave of COVID-19
represented the moment when schools made the extraordinary move to
hastily switch to remote teaching. This pace of change and the unprece-
dented nature of the situation made it possible to identify some implicit
patterns and assumptions that fed the hastily implemented solutions in
the first wave of the pandemic. How schools handled distance learning 
at that time, and how it was experienced by those involved, obviously 
influenced later decisions regarding necessary changes. In this study, at-
tention was paid to the phenomena and processes that turned parents
into “home educators” and made them the most critical link in education
using distance learning tools.

The parents made it clear that the school’s approach could not qualify
as distance learning. This clear thesis led to questions about what education
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and teaching in general are and how they should be pursued. According
to the parents, even though the school was responsible for assigning
tasks, setting the pace of work, and checking the student’s progress, it
was ultimately the family home that provided the means for teaching
and conducted the teaching.9 Those included the family’s resources and
the parents’ involvement. The parents explained, checked understanding,
organized the learning environment, and motivated their children in-
stead of the absent teachers.

In addition, the way teachers assigned work – daily, in each subject,
according to the daily schedule, and by email – made the management 
of the entire process very difficult for everyone involved and made the
parents’ administrative support critical to the entire process. This mode of
communication made it impossible for teachers and students to have the
intensive interaction necessary for the pedagogical model. The school’s
use of email was part of a technical/administrative dimension of the
broader context that activated parents both as administrators of the teach-
ers’ correspondence (helping children to use the tool) and as facilitators,
explaining the content, motivating the pupils, guiding and structuring
their work, etc.

The parents’ ubiquitous, intensive support or even filling in for an in-
visible teacher, is also well documented in the literature (e.g., Garbe et al.,
2020; Haller & Novita, 2021; Lase et al., 2021; Misirli & Ergulec, 2021). It
seemed to be a matter of course and, as such, raised the question of the
specific pedagogical vision behind it. This vision was related to the sec-
ond dimension of the practices implemented in the school under study:
the pedagogical/didactic dimension. The practices were born out of con-
cepts of learning and teaching that were familiar from the classroom and
were anchored in transmission-behavioral models (e.g., Czapliński et al.,
2020; Plebańska et al., 2020; Ptaszek et al., 2020). The teacher is the central
figure in the educational process, transmitting knowledge to passive, re-
sistant, and reluctant students and acting as the guardian of the learning

9 These results are supported by the international and national studies referred
to above.
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process. In the classroom, the teacher directly interacted with the students,
with a physical, supervisory presence which allowed them to control both
the pace of the students’ work and the content they were “absorbing.” In
distance education, the physical and interactive presence of the teacher
proved demanding to achieve. In turn, the educational process lost its for-
mer owner. Without a teacher, students lacked guidance on what, when,
how, and why to learn. The “vacancy” of the teacher was often filled by par-
ents who were physically present at home to fulfill the teaching duties.

It is worth noting that such attempts to organize distance education
took a very different course and were based on different assumptions
than those of proper distance education. That is, the distance education
approach is established on a constructivist and not behaviorist paradigm
and it emphasizes the central role of the student as the owner of the 
learning process (Garrison et al., 2000; Means et al., 2013; Picciano, 2017;
Vaughan et al., 2013).

The shortcomings of this particular asynchronous distance learning
program during the initial phase of COVID-19 led to it being discontinued
later. The overall frustrations of parents and teachers with the teaching
methods nested in the behavioral model and pursued in correspondence
form led to a shift towards synchronous online classes during the succes-
sive waves of the pandemic. Despite this shift, however, the behavioral
teaching paradigm continued. Online synchronous classes immobilized
students in front of screens during long school hours, despite numerous
recommendations to combine and skillfully interweave synchronous and
asynchronous lessons using appropriate technological tools and con-
structing a pedagogically informed curriculum (Chen et al., 2021; Martin
et al., 2020; Minister of National Education, 2020; Miller et al., 2020).

The results apply primarily to one particular school and are thus an
example of an intrinsic case study (Stake, 2003). However, it is reasonable
to assume that the events, phenomena, and processes identified in the
study may serve to illustrate or explain phenomena in other schools that
organized distance education similarly. Reports from both Polish (Wiatr,
2022) and international (e.g., Garbe et al., 2020; Huber & Helm, 2020) stud-
ies of this short period show that during the pandemic, the dominant
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way of organizing distance learning was for teachers to send via email in-
structions to students for independent work with a textbook, worksheets,
and digital materials. International studies also clearly acknowledge
parental dissatisfaction with the lack of interactivity of the selected tools,
resulting in parental involvement in school tasks at home (Dong et al.,
2020; Hamaidi et al., 2021; Lau et al., 2021; Misirli & Ergulec, 2021). These
findings, however, require further research.

Limitations

Certain limitations of this study should be acknowledged as war-
ranting consideration. Firstly, it was conducted on a small scale and in 
a specific location, which may affect the generalizability of the results. Al-
though similar studies conducted in Poland and abroad have found com-
parable results, further research and qualitative data analysis are necessary.
Secondly, the survey was distributed electronically, which is a common
weakness in studies because it may exclude people who have technical dif-
ficulties or lack the necessary skills to access the survey. This could have
prevented relevant parental perspectives from being represented. Thirdly,
the survey did not include sociodemographic questions that could have
provided insight into the study participants. The Parents’ Council made
the decision to exclude these questions so as to encourage a broader re-
sponse to the survey. This may have weakened the findings presented 
in this study. 

In conclusion, while this study provides valuable insights into par-
ents’ experiences, it is important to acknowledge its limitations and con-
sider the need for further research.

Funding: This research received no external funding.

73Marta Wiatr
Contexts of Extraordinary Parental Involvement in Children’s Education During 

the First Wave of COVID-19: A Case Study of a Public Elementary School in Poland
(pp. 57–78)

ISSN
 2543-7585     e- ISSN

 2543-8409



References

Anderson, T., Rourke, L., Garrison, D. R., & Archer, W. (2001). Assessing teaching

presence in a computer conferencing context. Journal of Asynchronous

Learning Network, 5(2), 1–17. https://doi.org/10.24059/olj.v5i2.1875

Berger, P., & Luckmann, T. (1983). Społeczne tworzenie rzeczywistości. Biblioteka

Myśli Współczesnej.

Bhamani, S., Makhdoom, A. Z., Bharuchi, V., Ali, N., Kaleem, S., & Ahmed, D. (2020).

Home learning in times of COVID: Experiences of parents. Journal of Educa-

tion and Education Development, 7(1), 9–26. https://doi.org/http://dx.doi.

org/10.22555/joeed.v7i1.3260

Brom, C., Lukavský, J., Greger, D., Hannemann, T., Straková, J., & Švaříček, R. (2020).

Mandatory home education during the COVID-19 lockdown in the Czech

Republic: A rapid survey of 1st–9th graders’ parents. Frontiers in Education,

5(July), 1–8. https://doi.org/10.3389/feduc.2020.00103

Bubb, S., & Jones, M.-A. (2020). Learning from the COVID-19 home-schooling ex-

perience: Listening to pupils, parents/carers and teachers. Improving Schools,

23(3), 209–222. https://doi.org/10.1177/1365480220958797

Charmaz, K. (2013). Invitation to Grounded Theory. In Insert Textbox - Introductory

Statement to Chapter 1 (Vol. 53, Issue 9, pp. 1689–1699). https://doi.org/

10.1017/CBO9781107415324.004

Chen, Z., Jiao, J., & Hu, K. (2021). Formative assessment as an online instruction in-

tervention. International Journal of Distance Education Technologies, 19(1),

1–16. https://doi.org/10.4018/IJDET.20210101.oa1

Czapliński, P., Dynowska-Chmielewska, K., Federowicz, M., Giza-Poleszczuk, A.,

Gorzeńska, O., Karwińska, A., Traba, R., Wiśniewski, J., & Zwierżdżyński, M.

(2020). Raport Edukacja. Między pandemią COVID-19 a edukacją przyszłości

[Education report: Between the COVID-19 pandemic and the education of

the future]. Krakow.

Di Pietro, G., Biagi, F., Costa, P., Karpiński, Z., & Mazza, J. (2020). The likely impact of

COVID-19 on education: Reflections based on the existing literature and recent

international datasets. Publications Office of the European Union. https://

doi.org/10.2760/126686

Dong, C., Cao, S., & Li, H. (2020). Young children’s online learning during COVID-19

pandemic: Chinese parents’ beliefs and attitudes. Children and Youth 

74 Marta Wiatr
Contexts of Extraordinary Parental Involvement in Children’s Education During 
the First Wave of COVID-19: A Case Study of a Public Elementary School in Poland
(pp. 57–78)

IS
SN

 2
54

3-
75

85
   

  e
- I

SS
N

 2
54

3-
84

09



Services Review, 118(June), 105440. https://doi.org/10.1016/j.childyouth.

2020.105440

Garbe, A., Ogurlu, U., Logan, N., & Cook, P. (2020). Parents’ experiences with re-

mote education during COVID-19 school closures. American Journal of Qual-

itative Research, 4(3), 45–65. https://doi.org/10.29333/ajqr/8471

Garrison, R. (2000). Theoretical challenges for distance dducation in the 21st cen-

tury: A shift from structural to transactional issues. International Review of Re-

search in Open and Distance Learning, 1(1), 1–17.

Garrison, D. R., Anderson, T., & Archer, W. (2000). Critical inquiry in a text-based en-

vironment: Computer conferencing in higher education. The Internet and

Higher Education, 2(2–3), 87–105. https://doi.org/10.1016/S1096-7516(00)

00016-6

Girard, C., & Prado, J. (2022). Prior home learning environment is associated with

adaptation to homeschooling during COVID lockdown. Heliyon, 8(4). https://

doi.org/10.1016/j.heliyon.2022.e09294

Haller, T., & Novita, S. (2021). Parents’ perceptions of school support during

COVID-19: What satisfies parents? Frontiers in Education, 6(September), 1–15.

https://doi.org/10.3389/feduc.2021.700441

Hamaidi, D. A., Arouri, Y. M., Noufal, R. K., & Aldrou, I. (2021). Parents’ perceptions

of their children’s experiences with distance learning during the COVID-19

pandemic. International Review of Research in Open and Distributed Learning,

22(2), 224–241.

Ho, E. S., Chiu, S. W., Charis, K. S., & Lee, T. S. (2021). The mediating role of different

types of parental support in the social disparity of hope in young adulthood.

Journal of Youth and Adolescence, 50, 1437–1449. https://doi.org/10.1007/

s10964-021-01409-z

Huber, S. G., & Helm, C. (2020). Lernen in Zeiten der Corona-Pandemie Die Rolle

familiärer Merkmale für das Lernen von Schüler*innen: Befunde vom Schul-

Barometer in Deutschland, Österreich und der Schweiz. DDS, 16, 37–60.

https://doi.org/https://doi.org/10.31244/9783830992318.02

Krents, M., Kos, E., Green, A., & Garcia-Alonso, J. (2020). Easing the COVID-19 bur-

den on working parents. BCG. https://www.bcg.com/publications/2020/

helping-working-parents-ease-the-burden-of-covid-19

75Marta Wiatr
Contexts of Extraordinary Parental Involvement in Children’s Education During 

the First Wave of COVID-19: A Case Study of a Public Elementary School in Poland
(pp. 57–78)

ISSN
 2543-7585     e- ISSN

 2543-8409



Lase, D., Zega, T. G. C., & Daeli, D. O. (2021). Parents’ perceptions of distance learn-

ing during COVID-19 pandemic in rural Indonesia. SSRN Electronic Journal,

13(2), 101–111. https://doi.org/10.2139/ssrn.3890610

Lau, E. Y. H., Li, J.-B., & Lee, K. (2021). Online learning and parent satisfaction dur-

ing COVID-19: Child competence in independent learning as a moderator.

Early Education and Development, 32(6), 830–842. https://doi.org/10.1080/

10409289.2021.1950451

Martin, F., Polly, D., & Ritzhaupt, A. (2020). Bichronous online learning: Blending

asynchronous and synchronous online learning. EDUCAUSE Review, (Sep-

tember), 1–11. Retrieved from https://er.educause.edu/articles/2020/9/

bichronous-online-learning-blending-asynchronous-and-synchronous-

online-learning

Means, B., Murphy, R., & Baki, M. (2013). The effectiveness of online and blended

learning: A meta-analysis of the empirical literature. Teachers College Record,

115(3), 1–47.

Miller, T., MacLaren, K., & Xu, H. (2020). Online learning: Practices, perceptions,

and technology apprentissage. Canadian Journal of Learning and Technol-

ogy, 46(1), 1–27.

Minister of National Education. (2020). Raport Ministra Edukacji Narodowej. 

Zapewnienie funkcjonowania jednostek systemu oświaty w okresie epidemii

COVID-19 [Report of the Minister of National Education: Ensuring the func-

tioning of the education system during the COVID-19 epidemic]. Warsaw:

MEN.

Misirli, O., & Ergulec, F. (2021). Emergency remote teaching during the COVID-19

pandemic: Parents' experiences and perspectives. Education and Informa-

tion Technologies, 26(6), 6699–6718. https://doi.org/10.1007/s10639-021-

10520-4

Moore, M. G. (2018). The theory of transactional distance. In M. G. Moore (Ed.),

Handbook of Distance Education (4th ed., pp. 32–46). New York: Routledge.

https://doi.org/10.4324/9781315296135-4

Mußél, F., & Kondratjuk, M. (2020). Methodological perspectives on researching

home schooling due to the Corona pandemic: An invitation to think further.

International Dialogues on Education, 7(Special Issue), 28–40. https://doi.org/

10.53308/ide.v7i1/2.22

76 Marta Wiatr
Contexts of Extraordinary Parental Involvement in Children’s Education During 
the First Wave of COVID-19: A Case Study of a Public Elementary School in Poland
(pp. 57–78)

IS
SN

 2
54

3-
75

85
   

  e
- I

SS
N

 2
54

3-
84

09



Parczewska, T. (2021). Difficult situations and ways of coping with them in the 

experiences of parents homeschooling their children during the COVID-19

pandemic in Poland. Education 3-13. International Journal of Primary, Ele-

mentary and Early Years Education. https://doi.org/10.1080/03004279.2020.

1812689

Picciano, A. G. (2017). Theories and frameworks for online education: Seeking an

integrated model. Online Learning, 21(3), 166–190. https://doi.org/10.24059/

olj.v21i3.1225

Plebańska, M., Szyller, A., & Sieńczewska, M. (2020). Raport - edukacja zdalna w

czasach Covid-19 [Report: Distance education in the times of COVID-19.]

Wydział Pedagogiczny Uniwersytetu Warszawskiego. https://kometa.edu.pl/

uploads/publication/941/24a2_A_a_nauczanie_zdalne_oczami_nauczycieli_

i_uczniow_RAPORT.pdf?v2.8

Ptaszek, G., Stunża, G. D., Pyżalski, J., Dębski, M., & Bigaj, M. (2020). Edukacja

zdalna: co się stało z uczniami ich rodzicami i nauczycielami? [Distance edu-

cation: What happened to students, their parents, and teachers?]. Gdańsk:

Gdańskie Wydawnictwo Psychologiczne Sp. z o.o. Retrieved from https://

zdalnenauczanie.org/wp-content/uploads/2020/10/edukacja-zdalna.pdf

Rozporządzenie Ministra Edukacji Narodowej z dnia 20 marca 2020 r. w sprawie

szczególnych rozwiązań w okresie czasowego ograniczenia funkcjonowa-

nia jednostek systemu oświaty w związku z zapobieganiem, przeciwdziała-

niem i zwalczaniem COVID-19 (Dz.U. of 2020, item 493) [Regulation of the

Minister of National Education of March 20, 2020 on special solutions dur-

ing the period of temporary limitation of the functioning of education sys-

tem units in connection with the prevention, counteracting and combating

of COVID-19]

Stake, R. E. (2003). Case studies. In N. K. Denzin & Y. S. Lincoln (Eds.), Strategies of

qualitative inquiry (pp. 134–164). Sage Publications, Inc.

Thorell, L. B., Skoglund, C., de la Peña, A. G., Baeyens, D., Fuermaier, A. B. M., 

Groom, M. J., Mammarella, I. C., van der Oord, S., van den Hoofdakker, B. J.,

Luman, M., de Miranda, D. M., Siu, A. F. Y., Steinmayr, R., Idrees, I., Soares, L. S.,

Sörlin, M., Luque, J. L., Moscardino, U. M., Roch, M., Crisci, G., & Christiansen, H.

(2022). Parental experiences of homeschooling during the COVID-19 pan-

demic: Differences between seven European countries and between children

77Marta Wiatr
Contexts of Extraordinary Parental Involvement in Children’s Education During 

the First Wave of COVID-19: A Case Study of a Public Elementary School in Poland
(pp. 57–78)

ISSN
 2543-7585     e- ISSN

 2543-8409



with and without mental health conditions. European Child and Adolescent

Psychiatry, 31(4), 649–661. https://doi.org/10.1007/s00787-020-01706-1

Trzcińska-Król, M. (2020). Students with special educational needs in distance

learning during the COVID-19 pandemic – parents’ opinions. Interdyscypli-

narne Konteksty Pedagogiki Specjalnej, 29, 173–191. https://doi.org/10.14746/

ikps.2020.29.08

United Nations. (2020, August). Policy brief: Education during COVID-19 and be-

yond. https://www.un.org/development/desa/dspd/wp-content/uploads/

sites/22/2020/08/sg_policy_brief_covid-19_and_education_august_

2020.pdf

Ustawa z dnia 2 marca 2020 r. o szczególnych rozwiązaniach związanych z zapo-

bieganiem, przeciwdziałaniem i zwalczaniem COVID-19, innych chorób za-

kaźnych oraz wywołanych nimi sytuacji kryzysowych (Dz.U. 2020 poz. 374)

[Act of March 2, 2020 on special solutions related to the prevention, coun-

teracting and combating of COVID-19, other infectious diseases and crisis sit-

uations caused by them]

Vaughan, N. D., Cleveland-Innes, M., & Garrison, D. R. (2013). Teaching in blended

learning environments: Creating and sustaining communities of inquiry. Ed-

monton, Alberta: AU PRESS. https://doi.org/10.4324/9780203838761

Wiatr, M. (2022). Przegląd badań nad zdalną edukacją prowadzoną w polskiej

szkole podczas pierwszej fali pandemii covid-19 – o prymacie techniki i tech-

nologii nad refleksją pedagogiczną [Review of research on remote education

conducted in Polish schools during the first wave of the COVID-19 pandemic:

The primacy of technique and technology over pedagogical reflection]. Col-

loquium, 45(1), 135–165. https://doi.org/http://doi.org/10.34813/09coll2022

78 Marta Wiatr
Contexts of Extraordinary Parental Involvement in Children’s Education During 
the First Wave of COVID-19: A Case Study of a Public Elementary School in Poland
(pp. 57–78)

IS
SN

 2
54

3-
75

85
   

  e
- I

SS
N

 2
54

3-
84

09


