
Abstract

Research objectives and problems: The aim of the study is to exam-
ine teachers’ opinions about the adaptation of refugee children to Pol-
ish primary schools. The research problems are as follows: What are
the main challenges in the adaptation of refugee children in Polish pri-
mary schools? How does teacher-parent collaboration contribute to
the adaptation of refugee children in primary schools?

Research methods: This study utilized a qualitative research strategy,
combining a diagnostic survey with structured interviews and a case
study method supported by observational techniques. Ten teachers
from primary schools in Krakow (Poland) participated in structured in-
terviews to share their insights into the challenges faced by refugee
children. 

Process of argumentation: The adaptation process significantly influ-
ences a child’s school readiness, cognitive development, and academic
achievement. This issue becomes especially critical for refugee chil-
dren, who must overcome additional challenges within a new educa-
tional and social environment.

Research findings and their impact on the development of educa-

tional sciences: The study’s results indicate that language and cultural
differences are major barriers to the adaptation of refugee children.
The adaptation process is closely tied to communication, emotional
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well-being, facilitation of learning in school, and the ongoing psychological sup-
port necessary in a new environment. A key factor determining the success of
this process is the level and quality of cooperation between teachers and parents.

Conclusions and/or recommendations: The adaptation of a refugee child is an
extremely complex and multifaceted process that requires the involvement of
both teachers and parents. In this context, an integrative approach is essential, 
as the success of teaching and learning depends on the quality of cooperation 
between these two stakeholder groups. Adaptation extends beyond language ac-
quisition; it also includes emotional, social, and cultural support. Therefore, teach-
ers must be adequately prepared to meet the challenges involved in integrating
refugee children.

Introduction

The adaptation process plays a crucial role in shaping a child’s school
readiness, cognitive development, and academic achievement. This issue
becomes especially important in the case of refugee children, who must
confront additional challenges in an unfamiliar educational and social en-
vironment, compounded by the trauma of being forced to leave their
homes due to difficult life circumstances and relocate to a foreign coun-
try, often accompanied by only one parent or a grandparent (Karbowni-
czek et al., 2022; Lunneblad, 2017; Murray, 2019; Januszewska, 2010; Capo
et al., 2019).

Some of these challenges act as barriers and require targeted re-
sponses to improve the effectiveness of the adaptation process. Suc-
cessful adaptation enables refugee children to acquire essential academic
skills and social competencies needed to thrive in school. Moreover, it
fosters intercultural competencies among all students – an important
benefit in classrooms that increasingly encompass children from diverse
cultural backgrounds (Batanero et al., 2021; Müller et al., 2020; Cushner
& Mahon, 2009).

The benefits of a successful adaptation process are extensive and

multifaceted. For refugee children, adaptation contributes to higher self-
esteem, improved academic performance, meaningful social interactions,
the formation of peer relationships, stress reduction, and the development
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of individual skills and talents (Tobin, 2020; Todorovska-Sokolovska, 2010;
Januszewska & Markowska-Manista, 2017). It also enhances communica-
tion skills and teamwork skills in classroom groups (Raghallaigh, 2018;
Daniel et al., 2020). Moreover, there is a direct connection between the suc-
cessful adaptation of refugee children in primary school and their greater
social integration in the classroom, which in turn supports their emotional
well-being (Maegusuku Hewett et al., 2007; Hamilton, 2003). These bene-
fits highlight why the adaptation of refugee children is of such paramount
importance in contemporary educational research and pedagogy. 

Specific aspects of refugee children’s adaptation 

in primary school

The adaptation of refugee children in primary school involves unique
challenges, particularly the need to adjust to a new language and cul-
tural environment. One of the primary difficulties for these students is
learning in a language that is not their mother tongue. They must acquire
the ability to understand and use the new language both in academic
contexts and in social interactions with peers and teachers, which often
proves to be particularly demanding (Lang, 2014). Research has shown
that linguistic elements such as pronouns, adjectives, and nouns can in-
fluence the expression of intergroup prejudice (Graf et al., 2013; Perdue
et al., 1990). Limited proficiency in the dominant language plays a sig-
nificant role in processes of stigmatization and discrimination. The way 
a minority group is portrayed – even unintentionally – can shape public
support for, or resistance to, social equality (Fasoli et al., 2015).

Refugee children bring with them diverse cultural traditions and
unique life experiences. Integrating these elements into the school envi-
ronment is key to helping students adapt and thrive academically (Mikul-
ska, 2018). The development of communicative competence in the new
language is especially crucial to successful adaptation (Szybura, 2016).
Refugee children also face the challenge of balancing their family culture
with the culture of the school. In educational institutions that promote
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the acceptance of cultural diversity, students are more likely to feel wel-
comed and confident, which facilitates their adaptation process. Conse-
quently, it is easier for them to develop communication skills and build
cooperative relationships with both peers and teachers (Kornecka & Czy-
żewska, 2022; Mikulska, 2018; Szybura, 2016).

Effective collaboration between refugee families and teachers requires
several key conditions: mutual trust, open communication (often sup-
ported by translation services), cultural sensitivity, and active school en-
gagement with parents. When these elements are present, families are
more likely to participate in school life, which significantly supports the
adaptation and educational progress of their children (Garbat & Szplit,
2023). It is important to note that a lack of peer interaction often leads to
reduced academic support, as children frequently learn from and assist one
another in overcoming educational challenges. Furthermore, social exclu-
sion hinders refugee children’s ability to understand and connect with the
culture and traditions of their host country (Stankiewicz & Żurek, 2022).

The crucial issue is the social perception of refugee children and

their families. As researchers point out, the term “refugee” can carry a stig-
matizing connotation, potentially triggering unconscious discrimination
against foreign children by the Polish majority (Billing & Tajfel, 1973; Fasoli
et al., 2015; Trusz, 2018). When a child experiences intolerance and preju-
dice from those around them, it can hinder their ability to concentrate on
learning. The distress caused by social and emotional challenges may dis-
tract them from their education and ultimately lead to lower academic
performance (Majewska & Northeast, 2019). In such circumstances, a stu-
dent may lose trust in their peers and perceive school as an environment
where they do not feel safe or accepted (Nazaruk, 2016).

Overcoming the barriers to a refugee child’s adaptation necessitates
proactive measures within the school to promote tolerance, educate stu-
dents about cultural diversity, and create an environment in which every
child feels accepted and supported. In this context, proactive refers to de-
liberate, anticipatory actions taken by teachers and school staff to prevent
problems and promote inclusion, rather than reacting to issues after they
arise. According to Brophy (2006), proactive teaching involves planning
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and organizing the classroom environment and interactions in ways that
encourage student engagement, support positive behavior, and prevent
conflict. This includes setting clear expectations, building positive rela-
tionships with students and families, and embedding inclusive practices
into daily routines. Such an approach is especially important for refugee
children, as it creates a stable and welcoming learning environment that
addresses their specific social, emotional, and educational needs before
problems escalate.

Collaboration with parents and students can build a welcoming and
inclusive school atmosphere that supports the adaptation process (Mikul-
ska, 2018). It is also worth highlighting the importance of structured pro-
cedures that promote inclusive adaptation by encouraging positive
intergroup contact. A well-documented example is Elliot Aronson’s jigsaw
classroom technique, which promotes mutual dependence and collabo-
ration among students by assigning each child a unique and essential role
in completing a group task. This method not only improves academic out-
comes but also reduces prejudice and fosters empathy among culturally
diverse students (Aronson, 2002). Implementing such strategies can sig-
nificantly enhance refugee children’s social integration by encouraging
positive peer relationships and reinforcing a sense of belonging in the
classroom community.

The role of teacher-parent collaboration in facilitating 

a child's adaptation process

Collaboration between parents and teachers is a central aspect of 
successful educational practice (Musiał, 2019; Guan & Benavides, 2021;
Myende & Nhlumayo, 2022). The effectiveness of parent-teacher collabo-
ration significantly impacts a child’s adaptation process in school. Parents
possess valuable insights into their children’s needs and the most appro-
priate ways to address them, while teachers have a deeper understanding
of how the child is managing the learning process and adapting to vari-
ous conditions in the school environment. The exchange of information
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and experiences between parents and teachers offers numerous benefits,
primarily for the student.

This collaboration should be grounded in regular communication,
rather than limited to ad hoc exchanges of information and mutual ex-
pectations. Equally important is the principle of mutual trust and the es-
tablishment of true partnerships between parents and teachers. Another
vital element of this cooperation is taking joint action when adaptation
or educational difficulties are identified in a particular student.

Musiał (2019) identifies several obstacles to effective cooperation 
between parents and teachers. The main challenges include mutually de-
manding attitudes, a lack of trust, the tendency to assign blame for a stu-
dent’s adaptation difficulties, and parents’ expectations that schools
should prioritize academic instruction over the holistic development of
students (Musiał, 2019). Górny et al. (2017) emphasize that refugee fami-
lies often experience uncertainty and disorientation in the school envi-
ronment, which may hinder their ability to build productive partnerships
with educators. Recognizing these psychological and cultural factors is
essential for developing strategies that build trust, reduce anxiety, and
encourage open communication. 

Practical forms of cooperation between parents and teachers in

the child’s adaptation process include:

• Individual meetings
• Parent-teacher conferences
• Exchange of electronic correspondence
• Collaboration in planning the student’s homework (though this may

be significantly limited by the demands of the core curriculum)
• Observation of the child’s behavior by both teachers and parents,

along with the sharing of experiences and opinions 
• Joint preparation of a support plan for students facing learning or

adaptation challenges
• Participation in the parents’ council (Turek, 2006).
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The variety of available forms of cooperation between teachers and
parents is both a strength and a key factor in shaping a student’s suc-
cess in school adaptation. The quality of this collaboration significantly
influences the effectiveness of the adaptation process and can enhance
each student’s educational opportunities (Zengin & Akdemir, 2020; Kim
& Kang, 2024).

Research problems

Given the discussed theoretical assumptions and empirical evidence,
the research problems of the present study are as follows:

1. What are the main challenges in the adaptation of refugee children
in Polish primary schools?

2. How does teacher-parent collaboration contribute to the adaptation
of refugee children in primary school?

Materials and methods

The study employs a qualitative research methodology. Thematic
analysis (Braun & Clarke, 2006) was used to identify, analyze, and report
patterns (themes) within the data. The research was conducted from Sep-
tember 2023 to April 2024. Data were collected through semi-structured
interviews. The interview questions were aligned with the research aims
and addressed a predefined set of topics, including the adaptation chal-
lenges faced by refugee children, the role of parental cooperation in sup-
porting the child’s adaptation to a new learning environment, and the
school’s readiness to facilitate the adaptation process.

Each interview lasted between 20 and 30 minutes. Participants were
informed that the interviews would be recorded and analyzed for scientific
purposes. For data analysis, the thematic analysis approach (Braun & Clarke,
2006) was used. Participants’ responses were transcribed and reviewed by
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all researchers to ensure accuracy. Each researcher independently gener-
ated initial codes, which were then compared and discussed to develop a
shared coding framework. Manual coding was used to allow close en-
gagement with the data. Codes were grouped into categories and subcat-
egories based on relevance, recurrence, and conceptual coherence.
Themes were identified through collaborative discussion. The researchers
remained in continuous dialogue throughout the analysis process to align
interpretations and ensure consistency in narrative construction and the-
matic organization.

Participants

Ten teachers from primary schools in Kraków participated in struc-
tured interviews to share their insights on the adaptation challenges faced
by refugee children. The sampling method used in this study was purpo-
sive rather than random, as participants were selected based on their di-
rect experience working with refugee students. All respondents were
women aged between 32 and 43, working as class teachers in primary
schools in Kraków that serve refugee children, the majority of whom are
from Ukraine. Each teacher manages a relatively large class, with student
numbers ranging from 25 to 28. Their teaching experience spans from 1 to
8 years. The number of participants was determined based on the princi-
ple of theoretical saturation (Glaser, 1978); data collection was concluded
when no new themes were emerging from subsequent interviews.

Results

In light of the research problems, this section first outlines the chal-
lenges faced by refugee children in adapting to primary school. Subse-
quently, it presents a reconstruction of teachers’ views on school-parent
cooperation and its perceived importance in the adaptation of refugee
children within the school context.
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Challenges faced by refugee children in adapting 

to primary school

The analysis of teachers’ statements revealed several subcategories
within the overarching category of challenges in adapting a refugee child
in primary school. These subcategories include:

• perceived sources of adaptation difficulties,
• teachers’ observations regarding differences between Polish and

refugee students in terms of school adjustment, and
• the strategies and actions that teachers reported using to support

refugee children in overcoming these challenges. 

For each subcategory, specific codes have been defined, and rele-
vant examples of teachers’ statements have been selected (Table 1).

Table 1. Analysis of the category: Challenges in adapting 

refugee children in primary school
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Subcategories Codes Examples of Respondent Statements

Sources of 

adaptation 

challenges

Communication issues “The child experiences communication difficulties, which can result in feel-

ings of disorientation, social withdrawal, and reluctance to engage with peers.”

“Refugee students often encounter additional language barriers that hin-

der their ability to communicate effectively and build relationships.”

Breakdown of existing ties

and relationships with peers

“The disruption of established friendships from previous environments 

poses a significant challenge for any child.”

Heightened adaptation 

difficulties among boys

“Girls tend to learn more easily than boys, likely due to their faster devel-

opmental progression in early stages, which enables them to grasp new con-

cepts faster.”

Heightened adaptation 

difficulties among older

children

“Young children adapt more easily than older, more communicatively ma-

ture children. Emotionally, preschool children have an advantage because

they are not yet self-conscious and do not worry about what others might

think.”

“Younger children, due to their natural flexibility, tend to adapt more read-

ily to new conditions.”

Feelings of anxiety 

and stress

“A child may experience stress and anxiety related to a new, unfamiliar en-

vironment. This uncertainty can contribute to increased levels of stress.”

Understanding new school

rules and curriculum 

requirements

“Having to learn new rules and curriculum can be a challenge.”



According to the teachers interviewed, one of the primary sources of
adaptation challenges is communication difficulties (cf. Code #1: Com-
munication issues, Table 1). These difficulties are believed to be intensified
by the stress that many refugee children experience, as well as by the dis-
ruption of established social ties and peer relationships in their home
countries.

Teachers noted that boys face greater adaptation difficulties com-
pared to girls, and that older children tend to struggle more than younger
ones. For younger children, communication in Polish, which is a foreign
language for them, often takes the form of play, which facilitates smoother
interaction. In addition to the anxiety and fear associated with being
forced to relocate to a foreign country, these children must also adjust to
new school rules and curriculum demands.
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Subcategories Codes Examples of Respondent Statements

Differences in 

the adaptation

processes 

of Polish 

and refugee 

students

Feelings of frustration and

irritation in children

“For an extended period after joining the new class, refugee children often

experience significant frustration and irritation.”

Provision of support 

and attention

“Refugee children require additional support and attention. I frequently find

myself needing to explain concepts multiple times and sometimes resort

to using gestures or visual aids to facilitate understanding.”

Cultural barriers 

and differences

“Cultural differences can contribute to feelings of alienation and create 

difficulties in understanding new norms and routines.”

Teacher 

strategies and 

interventions 

to mitigate

adaptation 

challenges

Learning environment “I strive to establish a friendly and supportive environment.”

“I utilize simple language and visual aids to facilitate children’s understanding

of the instructions.”

Elements of play and game

activities

“I organize games and activities that promote group integration and encourage

cooperation.”

“I have frequently facilitated team-building games focused on getting to

know one another, discussing shared interests, and exploring common pref-

erences, such as favorite foods.”

“We also organize small group classes, which facilitate faster language ac-

quisition for the children.”

Instructional materials “We utilize iconographic and video materials.”“There is a need for additional

teaching materials tailored to the needs of refugee children.”

Collaboration with other

teachers and school 

support staff

“I cooperate with a teacher of Polish as a foreign language to provide ad-

ditional language lessons, and with a psychologist or school cultural assistant.”

Teacher professional 

development

“Provide professional development for teachers to enhance their effectiveness

in addressing the adaptation challenges faced by refugee children.”



The subcategory on perceived differences in school adaptation be-
tween Polish and refugee children includes codes based on teachers’ 
observations of increased frustration and irritability among refugee stu-
dents (cf. Code #1: Feelings of frustration and irritation in children, Table 1).
According to respondents, such emotional responses require additional 
attention and time from teachers. Cultural differences were also cited as
a source of difficulty, often requiring explanation, translation, and mu-
tual adjustment among students. 

A significant subcategory concerns the strategies that, according to
the interviewed teachers, they and their schools employ to mitigate the
adversities encountered by refugee students. The participants identified
several recurring themes, including efforts to create a child-friendly learn-
ing environment (cf. Code #1: Learning environment, Table 1), the use of
games and classroom activities (including integration games), organiz-
ing small-group work, and preparing tailored teaching materials such as
task cards in both Polish and the child’s native language. Teachers also
emphasized the importance of collaboration with colleagues and school
specialists, as well as ongoing professional development to improve their
competencies in working with refugee students. 

The role of teacher-parent cooperation in the adaptation of

refugee children

The analysis of teachers’ statements led to the identification of sev-
eral subcategories within the broader category of teacher-parent cooper-
ation, including the family as a supportive environment for the child’s
adaptation to a new learning setting, parent-school relationships, and
overall school-parent collaboration. Codes were defined for each sub-
category based on the teachers’ statements (see Table 2).
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Table 2. Analysis of the category: Teacher-Parent Cooperation

Regarding the subcategory family as a supportive environment for the
child’s adaptation to a new learning setting, the teachers who participated
in the interviews emphasized the family as a crucial factor in a child’s adap-
tation to a new educational environment. The home climate – including
whether the child feels supported – significantly influences their ability 
to adjust to new living and learning conditions.

The subcategory parent-school relationships includes codes related
to the importance of parental interest in their child’s situation at school,
their involvement in addressing difficulties in the new environment, and
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Subcategories Codes Examples of Respondent Statements

Family as 

a supportive

environment

for the child’s

adaptation to 

a new learning

setting

Support within the family

environment

“Family is key support – kids who have strong support at home adapt more

easily to new situations.” 

Parental support in adapt-

ing to new conditions

“Parents can assist their child in learning the language, understanding new

rules, and building relationships with peers.” 

Open family 

communication

“When there is a lack of open communication in the family, the child may

face greater difficulties as they are removed from their familiar environment.” 

Parent–school

relationships

Parental involvement in

addressing their child’s

needs at school

“If the parents are not interested in what happens in the classroom or the

school, the child will not be either, and will treat the new school environ-

ment as temporary and unimportant.”

“Some parents are very involved and want to know every detail about their

child’s day, including whether they have eaten or drunk anything, and what

activities they have engaged in. Conversely, some parents do not ask about

their child’s school experience for two to three months.”

“Many single parent-refugees, particularly mothers, may struggle to find

time for school involvement due to the demands of work and the need to

support themselves and their children.”

Frequency of meetings be-

tween teachers and parents

“Regular meetings and open communication with parents help build trust

and develop a collaborative strategy to support the child.”

Family support “Parents of refugee children receive support from psychological and edu-

cational counseling centers, or from school personnel such as counselors,

psychologists, or intercultural assistants.” 

School–parent

cooperation

Use of electronic tools for

communicating with parents

“In the age of the internet, staying in touch with parents remotely is not 

a problem.” 

Enhanced collaboration in

response to the child’s 

increased adaptation 

difficulties

“I observe that refugee parents are often more engaged because they are

aware of the additional challenges their children face.”



the significance of regular meetings and ongoing communication with the
teacher. This proactive approach helps in overcoming problems as they
arise. According to the teachers, parents frequently express a strong will-
ingness to engage with the school in order to seek support from school
counselors or psychologists, as well as to access professional consultations
from psychological and educational counseling centers. Communication
between parents and teachers was generally characterized by openness
and mutual trust.

The subcategory school-parent cooperation refers to respondents’
opinions on how to establish and maintain regular contact with students’
families. Teachers recognized the necessity of individualizing their coop-
eration with parents – both those of Polish children and refugee children.
Individual parents showed varying levels of interest in their child’s school
activities and progress in adapting to the primary school setting. Teach-
ers observed that many refugee children come from single-parent fami-
lies, where the mother often bears sole responsibility for childcare while
also working to support the family. As a result, these parents frequently
have limited time to attend school meetings, which can heighten the
child’s sense of loneliness in the new environment. In such cases, teach-
ers implement remote communication methods with parents, which, ac-
cording to the respondents, have proven effective.

In conclusion, it can be affirmed that teachers place strong empha-
sis on collaborating with parents to address the adaptation challenges
faced by refugee children. They advocate for fostering open, friendly com-
munication and organizing regular interactions between teachers and
parents. The surveyed teachers believe that close and consistent collab-
oration between parents and the school is a key factor in supporting the
child’s adaptation to a new school. It can also be concluded that school-
parent relationships for refugee children are largely influenced by indi-
vidual factors, particularly the varying degrees of parental willingness to
engage with teachers.
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Discussion

The aim of this study was to explore teachers’ opinions about the
adaptation challenges faced by refugee children in Polish primary schools
and to examine the role of school-parent cooperation in supporting this
adaptation.

The analysis of teachers’ interviews revealed that the most signifi-
cant obstacles to successful adaptation are language barriers and cultural
differences. Respondents also emphasized the importance of teacher
strategies and resources, parental involvement, and school-parent com-
munication as key supportive factors.

The challenges identified in this study are consistent with findings
from previous research in various international contexts. Language skills
have been repeatedly highlighted as a fundamental component of suc-
cessful adaptation, influencing educational progress, intergroup relations,
and the formation of friendships (Aydin & Kaya, 2017; Hek, 2005; Madziva
& Thondhlana, 2017; Tip et al., 2019). Croatian researchers have identified
three core themes related to the general needs of refugee children inte-
grating into schools: educational, language, and social needs (Vrdoljak
et al., 2024).

An important finding of this study is the significance of communi-
cation between refugee parents and schools in addressing the challenges
that their children face in a new educational environment. These results
align with earlier research that emphasizes the necessity of involving par-
ents in overcoming language and cultural barriers during the adaptation
process for children learning in a foreign language (Lang, 2014; Kuszak,
2016). Active parental involvement in helping refugee children overcome
communication and cultural obstacles is essential to their successful
adaptation to school in a new environment (Skibska, 2012). The study
also found that younger children and girls adapted more successfully
than older students and boys. These findings are consistent with the
analysis by Majewska and Northeast (2019), who identify age as a key
variable in understanding the adaptation difficulties faced by foreign-lan-
guage children in primary schools.
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Our findings also revealed that electronic tools can be effective in
helping to overcome language barriers in communication between par-
ents and teachers. These results concur with the findings of other authors
who emphasize that using a variety of organizational forms and com-
munication tools within schools facilitates cooperation between parents
and teachers, thereby enhancing the adaptation process for foreign-lan-
guage children in primary schools (Turek, 2006). Research from Finland
similarly demonstrates that understanding the challenges faced by mi-
grant students – along with the methods and support systems they use
to overcome these difficulties – is essential for developing effective and
culturally responsive pedagogical practices (Kaukko et al., 2022).

The findings can be interpreted through the lens of ecological sys-
tems theory (Bronfenbrenner, 1974), which highlights the interaction 
between individual, family, and institutional systems in shaping child de-
velopment. In this context, the school functions as a microsystem in
which adaptation is supported not only through pedagogical strategies
but also through relational networks involving teachers, parents, and
peers. The results also underscore the importance of social capital the-
ory: when families and schools develop trust and mutual understanding,
they create a support network that enhances the child’s ability to cope
with new challenges (Bourdieu, 2011). These theoretical lenses help ex-
plain why strategies focused on building strong interpersonal relation-
ships and reducing linguistic and cultural distance are perceived by
teachers as effective.

Implications for educational practice

Based on the findings, the following practical recommendations can
be offered:

1. There is a pressing need for additional teacher training focused on
the adaptation of refugee children, particularly in fostering cooper-
ation with parents to enhance the quality of the adaptation process.
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Teacher training programs should include the use of appropriate
teaching materials and address the specific needs of refugee students.
Instruction in methods for teaching Polish as a foreign language, as
well as techniques that support cultural integration, is essential for im-
proving adaptation outcomes. In addition, effective communication
with the parents of refugee children should be a central component
of ongoing teacher training. Employing appropriate communication
styles is key to building trust between parents and teachers.

2. It is crucial to equip primary schools with appropriate teaching re-
sources, including educational materials tailored to the needs of non-
native-speaking children, to help them effectively navigate the
challenges of adaptation. Adequate resources are indispensible not
only for the adaptation process itself, but also for expanding the edu-
cational opportunities available to refugee children. These students
often encounter language barriers that significantly hinder their abil-
ity to understand instructional content and communicate with teach-
ers and peers. By providing suitable teaching resources, schools can
support a gradual introduction to a new language and culture, thereby
enhancing students’ confidence and motivation to learn. Moreover,
access to appropriate materials enables the individualization of the
learning process, which is particularly important for refugee students.

Conclusions

It is imperative to provide appropriate teaching equipment in primary
schools, including educational materials tailored to the needs of non-na-
tive-speaking children, to help them navigate the challenges of adapta-
tion. Adequate teaching resources are vital not only for the adaptation
process itself, but also for enhancing the overall educational opportunities
available to refugee children. These students often face language barriers
that significantly hinder their ability to comprehend learning materials and
to communicate with teachers and peers. By offering suitable teaching re-
sources, schools can support a gradual introduction to a new language
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and culture, thereby boosting students’ confidence and motivation to
learn. Furthermore, access to appropriate materials allows for the indi-
vidualization of the learning process, which is particularly important for
refugee students.

Teacher-parent cooperation occurs through regular meetings and
contact by telephone or via the Internet. The use of electronic tools plays
an important role in supporting this collaboration, particularly in light of
potential language barriers in communication between teachers and par-
ents. Open communication that considers the child’s developmental
needs and abilities is a prerequisite for successful adaptation in primary
school. This enables teachers to better understand the individual chal-
lenges that each child faces and to adjust teaching methods and support
strategies accordingly. Parents, in turn, are able to monitor their child’s
progress and actively participate in both the educational process and the
child’s adaptation to primary school.

It is also important to stress that teachers recognize the need for in-
creased cooperation in response to the intensified adaptation challenges
faced by refugee children. As a result, parents become more engaged in
their children’s adaptation process and communication with teachers,
which can contribute to improved outcomes for foreign-language stu-
dents in primary school.

At the same time, this study has certain limitations. The findings are
based solely on teachers’ perspectives, without including the voices of
refugee children or their parents. This narrows the scope of the analysis
and limits the depth of understanding regarding individual adaptation ex-
periences and teacher-parent collaboration. These limitations will be ad-
dressed in future research through the inclusion of multiple perspectives,
which will enable triangulation and a more comprehensive understand-
ing of the adaptation process in school settings.
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