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Abstract

Research objectives (aims) and problem(s): The aim of this paper is
to identify the relationships between psychosocial resources, such as
basic hope, dispositional optimism, and personality traits (extraver-
sion, openness to experience, emotional stability, agreeableness, and
conscientiousness), and the life satisfaction of musically gifted stu-
dents. In addition, the analyses aim to show the importance of these
characteristics for teacher-student relationships.

Research methods: The study sample consisted of 66 musically gifted
students attending first- and second-cycle music schools aged 15 to 19
(M=16.13; SD=1.16). The following research instruments were used:
the Satisfaction with Life Scale (SWLS), the Revised Life Orientation
Test (LOT-R), the Basic Hope Inventory (BHI-12), and the Ten-ltem Per-
sonality Inventory (TIPI-P). The study used the paper-and-pencil in-
terviewing method.

Process of argumentation: Artistically gifted students require partic-
ular attention due to their specific way of functioning, especially in
their personalities and emotional and social aspects. Education offered
in art schools differs from that in schools of general education, and
musically gifted students face additional challenges that may signifi-
cantly affect their well-being and life satisfaction. This research focuses
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on analyzing the relationships between selected psychosocial resources and life
satisfaction among musically gifted individuals. It is expected that personality
traits will play a significant role in building satisfying teacher-student relation-
ships, which in turn will contribute to educational success.

Research findings and their impact on the development of educational sci-
ences: The results show that basic hope, dispositional optimism, and such per-
sonality traits as openness to experience, conscientiousness, and extraversion
are associated with higher life satisfaction. The findings are of considerable im-
portance for educational practice and for the optimization of aptitude develop-
ment. Education in music schools promoting versatile student growth, including
in terms of strengthening their well-being and life satisfaction, requires consid-
eration of the role of the subjective characteristics in question in a teacher’s work.

Conclusions and/or recommendations: The findings might be used to develop
appropriate curricula for music schools that consider the specific ways of func-
tioning of musically gifted students. This is reflected not only in students'life sat-
isfaction and achievement of educational goals but also among teachers.

Introduction

Nowadays, educational objectives should focus on pupils’ multifac-
eted growth. The need to create specific conditions for persons with spe-
cial education needs has also been increasingly emphasized. This group
includes gifted and talented children and adolescents (Limont, 2005). The
question of aptitudes and talents has been analyzed from different angles.
Attention has increasingly been drawn to the need to reshape the curric-
ula and methods of working with gifted students. Recent studies have
shown that individuals with above-average aptitudes and abilities do not
always fully realize their potential and often experience failures and dis-
appointments when pursuing their objectives. In the process of ability
development, cognitive characteristics, personality, and emotional and
motivational domains play a vital role (Kus$pit, 2015, 2018). Research has
shown that students gifted in the arts require more focus and attention
due to their specific way of functioning, especially in their personalities
and emotional and social aspects (Tokarz, 2005). Instruction received in
art schools differs from education offered by schools of general educa-
tion; therefore, musically gifted students may experience stress caused
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by exhaustion, performances in front of audiences, exams, or a lack of sup-
port from their teachers or their loved ones (Gluska, 2010; Kumik, 2012;
Labonde & Miillensiefen, 2022). The need to succeed may also contribute
to competition and high stress levels (Kuspit, 2018). Therefore, it appears
essential to identify and support the functioning of gifted students re-
garding their life satisfaction and its determinants.

Life satisfaction is the degree to which a person positively evaluates
the achievements and conditions of his/her life as a whole (Diener et al.,
1985). In the literature, life satisfaction is also referred to as quality of life,
satisfaction with life, well-being, welfare, and happiness (Czapinski, 2004;
Jaracz, 2001; Ruggeri et al., 2020). This paper adopts Juczynski’s (2012)
definition of life satisfaction, recognized as the result of an informed, cog-
nitive comparison of one’s own situation with one’s own standards. If the
outcome of the comparison is satisfactory, then one feels satisfaction. Re-
search has also pointed to the relationships between satisfaction and pro-
growth activity — satisfaction may not be so much an outcome as a factor
driving one to take action (Judge & Hurst, 2008). The sense of satisfaction
involves a more robust formulation of goals and higher levels of life and
social activity (Nie et al., 2025; Veenhoven, 1988). Life satisfaction has also
been found to depend on factors beyond an individual’s control and on
factors depending on the individual’s activity. Factors beyond an indi-
vidual’s control may be divided into external ones, such as place of birth,
and internal ones, such as health status or temperament (Kramer et al.,
2025; Madrzycki, 2002).

In this paper, the authors focused on internal factors and their sig-
nificance for the life satisfaction of musically gifted adolescents. The first
factor is basic hope, defined as the “general belief that the world is sensi-
ble and benevolent (Trzebinski & Zieba, 20033, p. 5). Research has shown
that basic hope plays a regulating role in difficult life situations. A positive
relationship was found between the strength of hope and life satisfac-
tion and mental health, while a negative relationship was found between
fear, psychosomatic symptoms, and depression (Dejna, 2020; Scioli, 2020;
Trzebinski & Zieba, 2003a). Basic hope has also been found to be signifi-
cant for the formation of the personality structure. Studies have shown
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that stronger hope reduces the level of personality factors disturbing the
process of adjustment, such as anxiety and depression, and decreases
the occurrence of somatic symptoms of these types of disorders. As hope
increases, the level of development-promoting factors, such as optimism,
well-being, self-confidence, and the belief that one will succeed, increases
as well. Basic hope is also a factor determining the subjective probability
of a good or bad fortune scenario (Dursun, 2021; Pleeging et al., 2021;
Trzebinski & Zieba, 2003a).

According to Scheier and colleagues (1994), dispositional optimism
is a personality trait that expresses an individual’s general expectation of
a positive outcome from his or her actions. It increases, among other
things, their resilience to stressors and moderates their assessment of the
situation. It is an important dimension of planning for the future, linked to
life orientation and construed as a general expectation regarding the fu-
ture. Optimism, defined as a dispositional trait reflecting one’s generalized
expectation of positive outcomes, is positively related to motivation, per-
sistence, and determination to achieve specific goals. What is more, it fa-
cilitates fast decision-making in situations that an individual finds difficult
(Poprawa, 2001). Dispositional optimism also determines one’s well-being,
resilience to stress, life accomplishments, and openness to career (Major
et al.,, 2006). Cassidy also found a positive correlation between optimism
and a motivation to succeed, a positive evaluation of one’s health status,
and mental well-being (Cassidy, 2000, cited in Ogiriska-Bulik & Juczynski,
2010, p. 154).

Personality traits are another aspect analyzed in this study in the con-
text of life satisfaction. These are relatively permanent human disposi-
tions to respond (at the emotional level) in a specific manner as part of
a specific behavior (Laguna et al., 2014). Gifted persons, due to their
uniqueness, uncommonness, and high expectations of themselves, as
well as their environment, may experience various types of difficulties
and be exposed to stress (Helsper et al., 2025; Sekowski, 2001). In addi-
tion, gifted persons display higher anxiety and perfectionism (Guignard
etal., 2012), as well as higher emotional tension (Soktoeva, 2010), which
may exert a negative impact on their activity and development. Ku$pit
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(2018) has shown that musically gifted students are conscientious and
very well-organized, pursue their goals persistently, and have a strong mo-
tivation to act. While performing their tasks, they are more reliable, metic-
ulous, and dutiful than students gifted in the visual arts or students
attending schools of general education (non-profiled). As regards extra-
version, on the other hand, musically gifted students differ in the level
of this trait from students gifted in the visual arts or who attend schools of
general education. Musically gifted adolescents are more open-minded,
active, and inclined to seek stimulation in their immediate environment.
For this reason, personality traits may determine effective coping in diffi-
cult situations (Kuspit, 2018). Among the personality traits of musically
gifted individuals, Manturzewska (1969) listed persistence and a high need
to succeed alongside manifestations of neuroticism, while Chruszczewski
(2009) listed agreeableness, conscientiousness, and divergent thinking.
Such personality traits may facilitate the achievement of one’s goals and
further develop one’s aptitudes.

One of the models most widely used by scholars exploring human
personality is the Big Five model. According to McCrae and Costa’s theory,
traits are construed as individual differences and generalized dispositions
that manifest across cognitive, emotional, and behavioral domains (Mc-
Crae & Costa, 2005). Personality, however, is stable and universal and
should be differentiated from moods and tensions that change over time
(McCrae & Costa, 2005). The Big Five components, as determined by Costa
and McCrae, are extraversion, agreeableness, conscientiousness, neu-
roticism, emotional stability, openness to experience (McCrae & Costa,
1997; Oles, 2000). Since McCrae and Costa found the list to be exhaustive,
the authors of this paper used their model in the present study.

Beyond individual predispositions to develop specific personality
traits, one’s social environment, including the teacher of a gifted student,
also plays an important role. The teacher’s support of the student in vari-
ous areas of his or her activity is important for shaping his or her individ-
ual potential, including personality. The key to educational success and
ensuring the development of a student who can meet the demands of
modern life is duality in the teaching and educational process. This process
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is determined by the relationship between the teacher and the student
in a given situation and the tasks being performed. The subjects of this sit-
uation are both the teacher and the student (Ku$pit, 2018).

According to Wisniewski (2009), this type of situation is character-
ized by bidirectional influence: the teacher’s behavior affects the student,
and the student’s behavior influences the teacher. Alternating behaviors
can lead to different outcomes in participants’reactions, the specific con-
tent of the influences, the participants’ activity and personal contribu-
tions, and the purposefulness of the action. It is up to the teacher to
decide whether the student’s communication experiences will contribute
to the development of their subjectivity, sense of autonomy, and activ-
ity, or, on the contrary, will weaken the young person’s subjectivity, which
may lead to conformism, dependence on others, a sense of lack of influ-
ence on their own life and environment, and a lack of competence. An
essential condition for education in the subjectivity paradigm is for the
teacher to move away from a dominant and egocentric attitude toward
supporting the student’s development and building a dialogue with
them. This is one of the key elements in supporting the potential of mu-
sically gifted students both in the educational process and in the devel-
opment of their personality (Ku$pit, 2018; Zalewska-Bujak, 2013).

In line with the above, it may be assumed that the personality traits
of musically gifted individuals are associated with life satisfaction and con-
tribute to motivation and the undertaking of different activities; this,
consequently, may promote the optimized development of talents and
achieving success in various areas of activity. An analysis of the psy-
chosocial aspects of the functioning of musically gifted students and their
relationships with life satisfaction may also help with adapting school cur-
ricula to individual needs, optimizing student achievement, fostering their
proper development, and improving interpersonal relations, including
mutual interactions between the teacher and the student.
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Materials and methods

This study aims to identify the psychosocial determinants of the life
satisfaction of musically gifted students. The determinants were presumed
to be basic hope, dispositional optimism, and personality traits. The re-
search problem was formulated as follows:

P:  What are the relationships between the life satisfaction of musically
gifted students and such psychosocial resources as basic hope, dispo-
sitional optimism, and personality traits (extraversion, openness to ex-
perience, emotional stability, agreeableness, and conscientiousness)?

The following research hypothesis was put forward:

H: The life satisfaction of musically gifted students is expected to be pos-
itively related to basic hope, dispositional optimism, and personality
traits (extraversion, openness to experience, emotional stability, agree-
ableness, and conscientiousness).

Method

Participants

The sample consisted of 66 musically gifted secondary school stu-
dents attending music schools. Girls accounted for 53% of the study group
and boys for 47%. The participants’ age ranged from 15 to 19 (M=16.13;
SD=1.16).The majority of students participating in the study (60.6%) lived
in a city with more than 200,000 people, nearly one-third (31.8%) lived in
rural areas, and the remaining participants (7.6%) lived in a city with fewer
than 200,000 people.

Procedure and measures
Paper-and-pencil interviews were conducted between September
2022 and March 2023 with students from first- and second-cycle music
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schools after obtaining the relevant consent. Participation in the study
was voluntary, and participants could withdraw from it at any time. Data
obtained with the instruments listed below were anonymized and used
only for collective analysis:

» The Satisfaction with Life Scale (SWLS), translated into Polish and val-
idated by Juczynski (2012), measures one’s level of satisfaction with
one’s life. It consists of 5 items ranked using a scale from 1 (I com-
pletely disagree) to 7 (I completely agree).

» The Revised Life Orientation Test (LOT-R), translated into Polish and val-
idated by Juczynski (2012), measures dispositional optimism, con-
strued as the generalized expectation of positive future outcomes
and the belief that unfavorable events will occur occasionally or not
at all. The test consists of 10 items, 6 of which have a diagnostic value.
Respondents rank the items using a scale from O (I strongly disagree)
to 4 (I strongly agree).

o The Basic Hope Inventory (BHI-12), developed by Trzebinski and Zieba
(2003b), measures basic hope, understood as the belief that the
world is orderly, sensible, and benevolent. It consists of 12 items, 9 of
which have diagnostic significance. Respondents rank the items
using a scale from 1 (I completely disagree) to 5 (I completely agree).

e The Ten-Item Personality Inventory (TIPI-P), translated into Polish and
validated by taguna and colleagues (2014), consists of 10 items
ranked using a scale from 1 (I completely disagree) to 7 (I completely
agree). The scores allow the researcher to determine the level of
respondents’ personality traits according to the Big Five model: ex-
traversion, openness to experience, Emotional stability (ES), agree-
ableness, and conscientiousness. Extraversion involves looking for
stimulation and engaging in activities, as well as the frequency and
intensity of interpersonal contacts. Emotional stability determines
the level of stress resilience, the level of inclination toward irrational
actions, and the use of adaptive coping. Openness to experience re-
lates to one’s curiosity, tolerance for innovation, willingness to learn
new things, and willingness to undertake unfamiliar experiences.
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Conscientiousness is characteristic of well-organized individuals who
are persistent, dutiful, and strongly motivated to pursue their goals.
Agreeableness refers to avoiding conflict, having altruistic attitudes,
and gentleness in interpersonal relations (McCrae & Costa, 2005; Za-
wadzka et al., 2016).

Results
Table 1 presents descriptive statistics for the study variables.

Table 1. Descriptive statistics for the study variables (N=66)

Min. Max. M ) Me
Life satisfaction 6.00 30.00 18.05 5.97 18.5
Dispositional optimism 1.00 24.00 13.53 5.15 14.00
Basic hope 17.00 38.00 28.82 4.58 28.00
Extraversion 1.00 7.00 5.05 1.61 5.50
Openness 1.00 7.00 5.50 1.32 6.00
Agreeableness 1.50 7.00 4.72 1.33 5.00
(onscientiousness 1.00 7.00 4.39 1.45 450
Emotional stability 1.00 6.50 3.26 1.51 3.00

Note: M-mean, SD-standard deviation, Min.-minimum value, Max.-maximum value, Me-median.

The results presented in Table 1 show an average level of life satis-
faction (sten score 5) in the study group. Similar results were reported for
dispositional optimism (sten score 5) and basic hope (sten score 5).
Regarding the personality traits, scores slightly higher than the mean
were reported for openness to experience (M=5.50; SD=1.32; Me=6.00,
Mo=6.50) and extraversion (M=5.05; SD=1.61; Me=5.50, M0=6.00),
whereas emotional stability was reported to be lower than the mean
(M=3.26; SD=1.51; Me=3.00, M0o=2.00).

129

60¥8-E7SC NSSI -2



e- ISSN 2543-8409

130

Malgorzata Kuspit, Anna Tychmanowicz

Psychosocial determinants of life satisfaction in musically gifted students
and theirimportance in relation to the teacher

(pp. 121-139)

Table 2 presents the results of correlation analyses (Pearson’s r) in-
vestigating the relationships among dispositional optimism, basic hope,
personality traits, and the life satisfaction of musically gifted students.

Table 2. Correlations between dispositional optimism, basic hope,

personality traits, and the life satisfaction of musically gifted students

(N=66)

LS N ( A E 0 DO
Life satisfaction
(LS)
Emotional stability r=.205
(ES) p=.101
(onscientiousness r=.288 r=-.032
@ p=019 | p=2.803
Agreeableness r=-029 | r=199 r=.061
(A) p=2816 | p=111 | p=.624
Extraversion r=.386 r=.223 r=.165 r=.249
(E) p=.001 p=.074 | p=185 | p=.044
Openness r=.354 r=.070 r=.279 r=.169 r=.283
() p=.004 | p=579 | p=023 | p=175 | p=.021
Dispositional optimism | r=0.711 r=.358 r=.143 r=.181 r=A472 r=.437
(DO) p<.001 p=.003 | p=.253 p=146 p<.001 p<.001
Basic hope r=.591 r=.238 r=.088 r=117 r=.275 r=.181 r=.675
(BH) p<.001 p=.057 p=482 p=350 p=.025 | p=.147 | p<.001

The results demonstrate statistically significant positive correlations
between the life satisfaction of musically gifted students and basic hope
(r=.591, p<0.001), dispositional optimism (r=.711, p<0.001), extraversion
(r=.386, p=0.001), openness to experience (r=.354, p=.004), and consci-
entiousness (r=.288, p=0.019). No statistically significant relationships
were found between life satisfaction and such traits as emotional stabil-
ity (r=.205, non-s) or agreeableness (r=-.029, non-s).
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Discussion

The present study investigated the relationships between the life
satisfaction of musically gifted students and psychosocial determinants:
dispositional optimism, basic hope, and personality traits (extraversion,
agreeableness, conscientiousness, openness to experience, and emotional
stability).

The results show that there is a positive relationship between basic
hope and life satisfaction. This means that the higher the level of basic
hope, the higher the life satisfaction. Basic hope is recognized as an indi-
cator of children’s and adolescents’ mental health (Kryk & Stefariska-Klar,
2013) and as a factor determining the interpretation of current events
and expectations about future occurrences (Trzebinski & Zieba, 2003b).
Therefore, belief in a sensible and benevolent world promotes the life sat-
isfaction of musically gifted students. This resource appears to be partic-
ularly important among gifted adolescents, as it helps them function
better in their environment and promotes effective coping with difficul-
ties specific to this group (see Lewicka-Zelent & Abramciéw, 2014; Trze-
binski & Zieba, 2003b).

The results also revealed a positive relationship between disposi-
tional optimism and life satisfaction — the higher the dispositional opti-
mism, the higher the life satisfaction. Dispositional optimism facilitates
engagement in different forms of activity, strengthens motivation, self-
confidence, and faith in people and the world, and enhances the persist-
ent pursuit of goals despite encountered difficulties, which promotes life
satisfaction (Oginska-Bulik & Juczynski, 2010; Pietras-Mroziriska, 2016).
A positive attitude allows one to approach the experienced failures as
transitory. Moreover, optimists reach for more beneficial and relevant cop-
ing strategies when faced with difficult situations (Zadworna-Cieslak
& Oginska-Bulik, 2013). Optimism acts as a buffer protecting an individual
against the negative outcomes of difficult situations to which gifted stu-
dents are exposed (Pietras-Mrozinska, 2016).

The results also indicate a higher level of openness to experience
among gifted youth. Similar results were obtained by Iskra (1998) in her
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study on artistically gifted adolescents. Her findings showed that gifted
adolescents who are more open to experience were more active, more
inclined to spontaneous action, and aspired to be self-reliant, independ-
ent, and self-confident, which may lead them to evaluate their lives as
satisfactory.

Another personality trait found to promote life satisfaction in gifted
students is conscientiousness, a characteristic of happy individuals (Za-
wadzka et al., 2016). Conscientiousness is often treated as an adaptive
characteristic, especially in the context of school achievement (see Fili-
piak & tubianka, 2019), and for this reason, it may determine students’
life satisfaction. Moreover, among school students, conscientiousness is
positively related to pursuing long-term objectives, which also may ac-
count for the relationship between this personality trait and life satisfac-
tion (Mendolia & Walker, 2015).

Finally, the results demonstrate that students’ life satisfaction in-
creases with their level of extraversion. The positive relationship found
between extraversion and life satisfaction confirms the findings of other
scholars (e.g. Filipiak & tubianka, 2019; Zawadzka et al., 2016). Extraver-
sion involves searching for and maintaining satisfying relationships with
others, which promotes the feeling of satisfaction with one’s life and its
various aspects. Previous analyses also show that nurturing interpersonal
relationships and cultivating social values promote feelings of happiness
(Zawadzka et al., 2016).

Implications for educational practice

The results are of considerable importance for educational practice
and for the optimization of aptitude development. It should be stressed
that, beyond the demands placed on students, it is essential to individu-
alize the educational process. It was found that basic hope, dispositional
optimism, and certain personality traits (openness to experience, con-
scientiousness, and extraversion) are associated with higher life satisfac-
tion among musically gifted students. Therefore, their education should
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not only take their cognitive potential into account but also consider psy-
chosocial factors that may play an important role in promoting feelings
of life satisfaction, which, in turn, may contribute to higher motivation in
pursuing goals and satisfaction from their implementation. Professionals
involved in the education of gifted individuals often focus on their po-
tential and high level of specific skills, failing to consider the psychosocial
factors (Limont, 2005). However, developing aptitudes requires teachers to
increase students’ self-awareness of their resources and the significance
of specific personality traits to improve their well-being and cope with
difficulties more effectively.

It is recommended that specific psychosocial dispositions of gifted
adolescents be developed. Support from teachers, parents, and peers, as
well as their mutual cooperation, is vital in this respect. Gifts in music are
associated with more complex functioning in different life domains
(Limont, 2005). Education in music schools is specialized and differs from
instruction in schools of general education. Therefore, it is essential to
use well-matched strategies and methods of working with gifted stu-
dents to guide their growth in the proper direction. Teachers play a sig-
nificant role here, as does the way in which they build relationships with
their students. In this way, they can contribute to maintaining and shap-
ing characteristics that are important for development, such as basic
hope, dispositional optimism, openness to experience, conscientiousness,
and extraversion. These traits enhance gifted students’ life satisfaction,
thereby increasing teachers’ satisfaction and contributing to mutual ed-
ucational success.

Conclusions

The results show that, in the group of musically gifted students
under study, higher life satisfaction is promoted by psychosocial charac-
teristics: basic hope, dispositional optimism, and personality traits (open-
ness to experience, conscientiousness, and extraversion). The findings
might be used to develop appropriate curricula for music schools that
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take the specific ways gifted students function into account. The results
may also contribute to increasing teachers’awareness of personality traits
in students that optimize the development of their talents, enhance their
well-being, and, consequently, elevate the satisfaction of teachers in per-
forming their educational tasks.
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